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Abstract

This study describes the use of visual media in Arabic language learning for ninth-
grade students at Madrasah Tsanawiyah Ma’had Al-Zaytun Indramayu and examines
the benefits and constraints perceived during classroom learning in 2024. A descriptive
qualitative design with purposive participant selection was employed. The study
involved 64 students from two Grade IX classes, while data were generated through
classroom observation, semi-structured interviews with an Arabic teacher and
students, and documentation. Data were analyzed through reduction, display,
conclusion drawing, and verification, with credibility strengthened through source
and technique triangulation. The findings show that Smart TV-supported visual and
audiovisual materials—pictures, infographics, animations, vocabulary items, sentence
patterns, and simple dialogues—helped make content more concrete, sustain
attention, support vocabulary recall, and stimulate classroom participation. Direct
interview evidence also indicates that students experienced the lessons as easier to
understand and more enjoyable than textbook-only instruction. Constraints included
uneven speaker quality, internet instability, and potential distraction from online
content. The study highlights that the pedagogical value of Smart TV depends less on
the device itself than on purposeful content selection, cognitive load management, and
integration with interactive classroom tasks.

Keywords: Visual Media; Arabic Language Learning; Smart TV; Multimedia
Learning; Madrasah Tsanawiyah.
Abstrak

Penelitian ini bertujuan mendeskripsikan penggunaan media visual dalam
pembelajaran bahasa Arab kelas IX di Madrasah Tsanawiyah Ma’had Al-Zaytun
Indramayu dan mengkaji manfaat serta kendala yang dirasakan selama
pembelajaran tahun 2024. Penelitian menggunakan desain kualitatif deskriptif
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dengan pemilihan partisipan secara purposif. Penelitian melibatkan 64 siswa dari dua
kelas IX, sedangkan data diperoleh melalui observasi kelas, wawancara semi-
terstruktur dengan guru bahasa Arab dan siswa, serta dokumentasi. Data dianalisis
melalui reduksi, penyajian, penarikan kesimpulan, dan verifikasi, dengan kredibilitas
yang diperkuat melalui triangulasi sumber dan teknik. Hasil menunjukkan bahwa
materi visual dan audiovisual berbasis Smart TV—berupa gambar, infografis,
animasi, kosakata, pola kalimat, dan percakapan sederhana—membantu
mengonkretkan materi, mempertahankan perhatian, mendukung pengingatan
kosakata, dan mendorong partisipasi kelas. Bukti wawancara langsung juga
menunjukkan bahwa siswa merasakan pembelajaran lebih mudah dipahami dan lebih
menyenangkan dibandingkan dengan pembelajaran yang hanya mengandalkan buku.
Kendala meliputi kualitas pengeras suara, kestabilan internet, dan potensi distraksi
konten daring. Nilai pedagogis Smart TV terutama ditentukan oleh ketepatan
pemilihan konten, pengelolaan beban kognitif, dan integrasinya dengan aktivitas
interaktif.

Kata Kunci: Media Visual; Pembelajaran Bahasa Arab; Smart TV; Pembelajaran
Multimedia; Madrasah Tsanawiyah.

INTRODUCTION

Instructional media are central to the teaching-learning process because they
mediate messages between teachers and learners. This role becomes particularly
important in Arabic language learning, where Indonesian students encounter a
sound system, vocabulary, sentence structures, and orthographic forms that differ
from those used in everyday communication. Difficulties in school-based Arabic
learning may arise from both linguistic and non-linguistic factors, including limited
motivation, restricted media use, and monotonous instructional patterns (Farid et
al., 2022; Humaidah & Nisa, 2022). Consequently, media that can make abstract
linguistic content more concrete and sustain learners’ attention are increasingly
important for meaningful classroom learning.

The urgency of this issue has increased as digital screens, online content, and
multimodal materials become commonplace in students’ daily lives while many
classrooms still rely heavily on textbook-centered explanation. In Arabic
instruction, this creates an immediate pedagogical need to understand not merely
whether digital media are attractive, but how they are actually used in ordinary
lessons, what kinds of language content are displayed, how students respond, and
what practical constraints emerge. Visual media now extend beyond printed
pictures or flashcards to infographics, animations, video, digital presentations,
interactive applications, and screen-based materials (Insan & Hermawan, 2023;
Alfurochmatin & Jusoh, 2024; Syarifah, 2024). In this study, visual media refer
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primarily to screen-based materials presented through Smart TV; some displays
include audio and therefore operate audiovisually.

Pedagogically, combining words and images can support clearer mental
representations when information is selected and organized in ways that respect
learners’ cognitive capacity. The cognitive theory of multimedia learning
emphasizes that the benefit of multimedia does not come from adding more visual
elements, but from coordinating verbal and pictorial information while avoiding
unnecessary processing (Mayer, 2024). In second- or foreign-language learning,
audiovisual input can also help learners connect linguistic forms with
contextualized meaning when speech, written text, and visual situations are
integrated (Perez, 2022). These principles are particularly relevant to Arabic
vocabulary, sentence patterns, pronunciation, and contextual dialogue.

Recent studies report positive uses of a wide range of visual and digital media
in Arabic language learning. Canva-based materials have been used to make Arabic
lessons more visually engaging (Amrina et al, 2022; Usamah & Lutfi, 2022),
interactive animation has been developed for madrasah-level instruction (Hamidi
et al, 2023), and wall charts have supported vocabulary and gawa‘id learning
(Handani etal., 2022; Nisa & Mutholib, 2024). Android multimedia, H5P content, and
Wordwall likewise show potential to broaden learning resources and strengthen
learner engagement (Muklason et al., 2023; Robi’ah et al., 2023; Susilowati et al,,
2025). However, much of this literature emphasizes development, feasibility,
effectiveness, or learner motivation rather than documenting the moment-to-
moment pedagogical use of a classroom display device in a naturally occurring
Arabic lesson.

A similar limitation appears in studies of internet-based media. TikTok and
other social-media platforms can provide accessible examples of expressions,
vocabulary, and pronunciation, yet they also introduce concerns about content
quality and distraction (Priantiwi & Abdurrahman, 2023; Syarofi & Syuhadak, 2023;
Hilmi et al., 2024). At the secondary-school level, digital media may attract attention
and reinforce motivation, but unguided use can fragment students’ focus (Salsabila
etal, 2026). Thus, the relevant question is not simply whether a technology is novel
or popular, but how its affordances and risks are managed in relation to specific
learning goals.

Smart TV is especially relevant because a single classroom device can combine
static visuals, video, presentations, applications, and internet resources. An earlier
study at MTs Ma’had Al-Zaytun reported that Smart TV had potential to increase
students’ interest in Arabic and required teacher creativity for optimal use (Safitri
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et al,, 2023). Other secondary-school research similarly indicates that Smart TV can
support motivation and participation when its purposes, user readiness, and
instructional guidance are clear (Fikri et al., 2024), while development work in
primary education demonstrates that the device can be integrated with educational
applications (Kesuma & Aulia, 2026). These studies establish potential value, but
they provide less detail about the specific language content displayed, how teachers
combine the display with classroom interaction, how students articulate perceived
benefits, and which technical or attentional constraints arise during actual lessons.

This gap is important because classroom effectiveness cannot be inferred from
the presence of a device alone. The present study therefore provides a contextual
account of Grade IX Arabic lessons at MTs Ma’had Al-Zaytun in 2024, focusing on
three linked issues: how Smart TV-supported visual media are used to present
vocabulary, sentence structures, and dialogue; how students perceive their
contribution to comprehension, motivation, and participation; and what technical
and pedagogical constraints accompany their use. The study’s novelty lies in
connecting concrete classroom practices, direct participant testimony, and
multimedia-learning principles within one naturally occurring madrasah context,
rather than treating Smart TV merely as a technological innovation or measuring
interest in isolation.

Accordingly, this study aims to describe the use of visual media in Grade IX
Arabic language learning at Madrasah Tsanawiyah Ma’had Al-Zaytun Indramayu
and to examine the benefits and constraints perceived during its use. Practically, the
findings are expected to inform decisions about media selection, frequency, and
integration with classroom activities. Academically, the study contributes a context-
sensitive account of screen-based visual media in Arabic language instruction at the
madrasah tsanawiyah level.

RESEARCH METHODS

This study employed a descriptive qualitative design because it sought to
understand classroom practices, participant responses, and implementation
constraints in their natural context rather than test causal effects or produce
statistical generalizations. Qualitative description is appropriate when the research
purpose is to provide a close, experience-near account of an educational
phenomenon, while qualitative data analysis requires systematic reduction,
organization, comparison, and interpretation of evidence (Moleong, 2017; Miles et
al., 2020). The study was conducted in 2024 at Madrasah Tsanawiyah Ma’had Al-
Zaytun, Mekarjaya Village, Gantar District, Indramayu Regency, West Java.
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The research setting was a large madrasah with 559 Grade IX students and 84
teachers. The school had adopted classroom technology, including Smart TV,
although the supporting conditions were not identical in every room; the thesis data
report uneven speaker quality and internet access. This setting was therefore
relevant for examining both the pedagogical opportunities and practical constraints
of screen-based visual media. The participants observed in this study were 64
students from two Grade IX classes, [X-A-11 and IX-B-01, with 32 students in each
class. The classes were selected purposively because they provided the learning
context in which the targeted phenomenon—use of visual media in Arabic
instruction—could be directly observed. The 64 students were treated as the
bounded classroom context of the qualitative study, not as a statistical sample for
population inference.

Data were collected through direct classroom observation, semi-structured
interviews, and documentation. Observation focused on the media used by the
teacher, the language content displayed, student engagement, teacher-student
interaction, and difficulties arising during lessons. Semi-structured interviews used
open-ended questions and allowed follow-up questions based on participants’
answers; interviews were conducted with an Arabic teacher and Grade IX students,
and the original study also recorded the conversations. Documentation included
school profiles, instructional materials, activity photographs, and other records
relevant to visual-media use.

Data analysis followed three interrelated stages: data reduction, data display,
and conclusion drawing/verification (Miles et al., 2020). Observation notes,
interview data, and documentation were first filtered and grouped according to the
study focus: forms of media use, perceived benefits, use strategies, and constraints.
The selected evidence was then organized thematically so that patterns across data
sources could be compared. Conclusions were developed iteratively and were
restricted to the two classroom contexts studied.

Data credibility was strengthened through source and technique triangulation.
Source triangulation compared information from the Arabic teacher and Grade IX
students, while technique triangulation cross-checked interview statements against
classroom observations and relevant documentation. This procedure was used to
identify convergence as well as discrepancies across sources, thereby reducing
dependence on a single type of evidence. The original thesis also identified time-
based checking as a possible credibility strategy; however, because the article does
not document a sufficiently detailed schedule of repeated time-point checks, the
present report limits its validity claim to source and technique triangulation.

INCARE, International Journal of Educational Resources 156
Volume 7 Number 2 (2026)
Available online at https://ejournal.ijshs.org/index.php/incare/



https://ejournal.ijshs.org/index.php/incare/

Anisa Nur Arifah, Ilis Susiawati & Moh. Mas'ud Arifin

RESULTS AND DISCUSSION
Results

Classroom observation showed that the Smart TV was the main device used to
display visual material in Grade IX Arabic lessons. The teacher used it to present
new vocabulary, sentence structures, simple dialogues, pictures, infographics, and
animations. In some lessons, visual displays were accompanied by audio or video,
enabling students to encounter written forms together with examples of
pronunciation and intonation. This arrangement made it possible to transform
material that might otherwise remain text-based or abstract into more concrete and
contextual classroom input.

The visual display was not used only for passive presentation. The teacher
combined it with image-based quizzes, question-and-answer sessions,
presentations, and tasks in which students created posters or Arabic-language
presentations. Observation notes indicated that attention was easier to direct when
the displayed material was closely connected to the vocabulary, sentence pattern,
or conversational situation being studied. This pattern suggests that the interactive
task surrounding the display was as important as the screen itself.

The teacher explained that pictures and videos could clarify vocabulary and
sentence structures by showing the concepts in context. Student interviews likewise
linked visual material with easier comprehension and greater attention. Table 2
places these accounts alongside the classroom practices described in the original
study.

The interviews also exposed limits to this experience. Students described
unclear audiovisual sound and infrequent media use, while the teacher reported
uneven speaker quality, unstable internet access, and possible distraction from
unrelated online content. These accounts qualify the favorable responses and
explain why the teacher favored selective use.

Table 1 summarizes the student classroom contexts included in the study. The
distribution shows that the observational base was balanced across the two selected
Grade IX classes, although the qualitative findings should not be interpreted as

estimates for the whole population of 559 students.
Table 1. Distribution of Observed Grade IX Students

Class Students Role in the Study
IX-A-11 32 Classroom observation
context
IX-B-01 32 Classroom observation
context
INCARE, International Journal of Educational Resources 157
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Table 2. Summary of Classroom and Interview Evidence

Theme

Classroom evidence

Interview excerpt

Comprehension

Vocabulary and sentence patterns
were presented with pictures and
contextual examples.

Student: “It is easier to understand and
more enjoyable than using the textbook.”

Attention and

Visual material was paired with

Student: “It is more enjoyable because

participation image-based quizzes, questions, students can pay more attention and
and student presentation tasks. understand the material presented.”

Technical The study reported uneven Student: “Sometimes the sound from the

constraints speaker quality and internet audiovisual material cannot be heard

access across classrooms.

clearly during the lesson.”

Selective use

The teacher prioritized visual
material for vocabulary, sentence

Teacher: “Visual media must be used
appropriately, not all the time, so that

structures, and contextual they remain relevant to the learning
dialogue. objectives.”

Note. Classroom evidence summarizes the study’s observations and findings; interview excerpts
are translated from the Indonesian transcripts in the original thesis (teacher and student
interviews, Appendix 5).

Taken together, the observed classroom activities and participant accounts
indicate that students associated visual materials with clearer and more engaging
lessons. The testimony also records practical obstacles and the teacher’s preference
for purposeful use. The evidence supports a contextual interpretation of perceived
benefits; it does not measure learning gains.

Discussion

The findings indicate that Smart TV contributed most when it coordinated
verbal and pictorial information around a specific language-learning goal. For
example, presenting a vocabulary item together with an image can support two
complementary representational routes, while a dialogue video can align written or
spoken forms with a visible communicative situation. In multimedia-learning terms,
this can support selection and integration of relevant information, but only when
the screen does not overload learners with decorative or competing stimuli (Mayer,
2024). The practical implication is that Smart TV should be understood as a delivery
environment for carefully designed multimedia rather than as an inherently
effective medium.

This interpretation also clarifies the role of cognitive load. The same screen
that can reduce intrinsic difficulty by making an unfamiliar word or sentence
pattern concrete can increase extraneous load if it contains too many visual
elements, unrelated entertainment, unstable audio, or rapid transitions. The
teacher’s own recommendation to use media selectively and the student report of
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unclear audio both illustrate this tension. Thus, the observed benefit is consistent
with multimedia-learning theory not because more media were used, but because
useful verbal and visual cues were sometimes coordinated while unnecessary
processing was kept manageable (Perez, 2022; Mayer, 2024).

The present findings extend earlier Smart TV research at the same institution.
Safitri et al. (2023) emphasized potential and learner interest, whereas the present
study identifies the classroom mechanisms through which that potential is realized:
content selection, contextualized examples, teacher questioning, student production
tasks, and proportionate frequency of use. In this sense, the novelty is not a claim
that Smart TV is universally superior, but a more fine-grained account of how its
pedagogical value depends on orchestration by the teacher.

The findings also contrast productively with research on more individualized
or platform-based digital media. Wordwall and Android multimedia can provide
direct learner interaction and repeated practice (Robi’ah et al., 2023; Susilowati et
al., 2025) whereas a classroom Smart TV is typically a shared display and therefore
requires teacher-mediated interaction to prevent passive viewing. Social-media
platforms such as TikTok can offer short, authentic language samples but also create
higher risks of fragmented attention and exposure to irrelevant content (Priantiwi
& Abdurrahman, 2023; Syarofi & Syuhadak, 2023; Hilmi et al., 2024). The present
study therefore suggests that Smart TV occupies an intermediate position: it can
bring rich digital content into the classroom while allowing the teacher to retain
greater control over sequencing, discussion, and task integration.

The direct interview evidence also helps interpret why visual media were
perceived as motivating. Students did not merely say that the screen was attractive;
they associated enjoyment with easier understanding, increased attention, and the
combination of explanation with questions or short entertaining elements. This
suggests that motivation may be linked to perceived comprehensibility and
participation rather than novelty alone. Such an interpretation is consistent with
broader research showing that interactive video and well-designed digital media
can support Arabic-learning motivation when learners remain cognitively and
behaviorally engaged with the content (Mou et al.,, 2023; Handayani et al., 2026).

Several methodological limitations should shape interpretation of these
results. First, the study was conducted in one madrasah and two purposively
selected classes, so the findings describe a bounded instructional context rather
than a representative population. Second, the evidence primarily concerns observed
classroom processes and participant perceptions; it does not establish gains in
achievement, vocabulary retention, or other learning outcomes. Third, although
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source and technique triangulation were used, the article does not report systematic
member checking, inter-coder agreement, or a detailed audit trail, which limits the
strength of claims about interpretive dependability. Finally, the frequency of Smart
TV use was not standardized across lessons. These limitations mean that the
findings should be read as analytically informative about classroom practice, not as
causal evidence of effectiveness.

Future research should therefore move beyond general comparisons of
schools by testing specific instructional designs. A useful next step would be a quasi-
experimental study comparing Smart TV-supported instruction with textbook-
centered instruction for a defined Arabic-language outcome, such as vocabulary
retention, reading comprehension, or sentence-pattern mastery, using pre- and
post-tests and a clearly documented intervention. Researchers should also develop
or adapt evaluation instruments that capture not only achievement but cognitive
load, attention, engagement, and the quality of multimedia integration. Qualitative
follow-up interviews could then explain why particular designs work differently
across learners and classroom settings.

CONCLUSION

Visual media in Grade IX Arabic language learning at Madrasah Tsanawiyah
Ma’had Al-Zaytun Indramayu helped the teacher present vocabulary, sentence
structures, and simple dialogues in more concrete and engaging ways. Smart TV was
used to display pictures, infographics, animations, and audiovisual examples and
was most productive when combined with questioning, quizzes, presentations, and
student-created tasks. Observation and interview evidence indicate that students
perceived the lessons as easier to understand, more enjoyable, and more supportive
of vocabulary recall and attention to pronunciation. The findings therefore position
Smart TV not as a stand-alone solution, but as a classroom platform whose value
depends on pedagogical orchestration.

Its use was nevertheless constrained by uneven device and speaker quality,
unstable internet access, inconsistent frequency of use, and potential distraction
from online content. Because the study was limited to one institution and two
purposively selected classes and did not measure learning outcomes
experimentally, its conclusions are context-specific and should not be generalized
statistically. The practical implication is to strengthen teachers’ competence in
multimedia design, content curation, and cognitive-load management. Future
studies should test clearly specified Smart TV-supported interventions through
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quasi-experimental designs and develop evaluation instruments for measurable
learning outcomes alongside attention, engagement, and cognitive load.
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