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Abstract 
This study investigates the challenges faced by fourth-grade teachers at SD Al Baitul Amien 02 (Full 
Day School) in Jember in implementing the Merdeka Curriculum. The introduction identifies key 
issues such as a lack of experience with the curriculum, insufficient training, and low-quality 
textbooks that hinder the effective adoption of student-centered learning. The study employs a 
qualitative research method, utilizing interviews and classroom observations to explore how 
teachers navigate these challenges. Results reveal that teachers struggle with time management due 
to a packed schedule, limited access to digital resources, and a lack of basic digital competencies, 
which further complicate the implementation process. The study concludes by highlighting the need 
for improved teacher training, better access to resources, and more time for teachers to adapt to the 
curriculum changes in order to enhance the successful implementation of the Merdeka Curriculum 
at the school. 
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INTRODUCTION 

Education has always been a cornerstone of societal development, evolving 

alongside the changing dynamics of society, culture, and technology. The historical 

evolution of education systems reflects the broader social shifts, with curriculum 

design acting as a pivotal instrument to address emerging challenges and 

opportunities. According to Lathif (2023) and Jasiah et al. (2024), curriculum 

restructuring has become a central strategy for enhancing the quality of education, 

particularly in response to globalization and technological advancements. Effective 

curriculum design is integral to shaping the future of students, ensuring they are 

equipped with the necessary skills, values, and competencies to thrive in an ever-

changing world. In this regard, curriculum development plays a critical role in 
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transforming educational practices and fostering future leaders capable of 

navigating complex societal challenges (Zainuddin et al., 2025; Utami & Amin, 2024). 

In Indonesia, SD Al Baitul Amien 02 (Full Day School) in Jember serves as a 

notable example of an institution that has embraced the challenge of curriculum 

innovation while maintaining a strong foundation in Islamic values. The school has 

grown rapidly, with a current enrollment of 632 students across grades 1 to 6, 

reflecting its popularity among local families (Jasiah et al., 2024; Wasehudin et al., 

2023). Its curriculum, rooted in Islamic principles, not only attracts a diverse 

student body but has also led to exceptional achievements in both academic and 

religious spheres at local and international levels. These successes are indicative of 

the school’s commitment to continuously adapting its curriculum to meet the 

evolving educational needs of its students, particularly through the recent adoption 

of the Merdeka Curriculum (Fitria et al., 2024; Anggarini & Amalia, 2024). 

The Merdeka Curriculum, introduced as part of Indonesia’s educational reform 

initiative, places a significant emphasis on teacher involvement in the curriculum 

development process, ensuring that educators are fully engaged in designing and 

implementing learning experiences. Fitria et al. (2024) and Mansur (2024) stress 

that teacher participation in curriculum development is key to ensuring the 

alignment of teaching strategies with the goals of the curriculum. This approach is 

meant to foster a deeper understanding among teachers, which in turn facilitates 

the effective application of the curriculum in the classroom. At SD Al Baitul Amien 

02, the fourth-grade teachers are actively involved in the pilot implementation of 

the Merdeka Curriculum, teaching a wide range of subjects including Science, 

Mathematics, Pancasila Education, Arts and Crafts, and Bahasa Indonesia (Alfurqan 

& Khairara, 2023). Despite the promising initiatives, several challenges persist that 

hinder the full potential of the Merdeka Curriculum. These challenges include 

insufficient teacher experience with the new curriculum, a lack of adequate 

professional development opportunities, and the continued reliance on textbooks 

that do not fully support student-centered learning methods (Hasibuan et al., 2024; 

Burhanuddin et al., 2024). 

Teachers play an essential role in this evolving educational landscape. National 

policies in Indonesia, as outlined by Wardana (2024) and Lathif (2023), require 

teachers to possess a wide array of competencies—pedagogical, personal, 

professional, and social—in order to effectively contribute to the educational 

process. Pedagogical competence is crucial for designing, executing, and assessing 

learning activities that address diverse student needs and encourage active 

engagement (Hanifah et al., 2024; Hanafi et al., 2024). Personal competence is 

reflected in the teacher’s ability to serve as a role model for students by 

demonstrating ethical behavior and personal integrity, while professional 

competence requires a deep understanding of the subject matter, curriculum, and 

educational methodologies (Prisca, 2025). Social competence, which involves 
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building strong relationships with colleagues, students, parents, and the wider 

community, is also a key factor in the successful implementation of the Merdeka 

Curriculum (Mansur, 2024; Anggarini & Amalia, 2024). 

The Merdeka Curriculum itself is grounded in four key principles: 

philosophical, psychological, sociocultural, and legal. Philosophically, the 

curriculum is designed to reflect societal values and the individual’s worldview, 

ensuring that education remains relevant to students’ lives and future endeavors 

(Jasiah et al., 2024; Rumawang et al., 2024). Psychologically, it emphasizes the 

importance of recognizing and addressing students’ unique learning needs, abilities, 

and paces, ensuring that the curriculum is flexible and adaptable (Wasehudin et al., 

2023; Hanifah et al., 2024). Socioculturally, the curriculum seeks to integrate local 

customs, traditions, and values, promoting a sense of cultural continuity and 

community engagement (Hasibuan et al., 2024; Pamuji & Mawardi, 2023). Legally, 

the curriculum is framed within national policies, particularly the Indonesian 

Education Law (No. 20/2003), which provides a legal foundation for its 

development and adaptation in the modern educational context (Zainuddin et al., 

2025; Nurwita et al., 2023; Aryani et al., 2022). 

Despite the comprehensive framework that underpins the Merdeka 

Curriculum, existing research has identified several gaps in its implementation. 

Fitria et al. (2024) found that while the curriculum offers a flexible and student-

centered approach, many teachers lack the necessary training and resources to fully 

implement its innovative aspects. Moreover, textbooks and teaching materials 

remain a critical challenge, with many resources failing to provide adequate support 

for the adoption of active learning methodologies (Hasibuan et al., 2024; 

Burhanuddin et al., 2024). Previous studies have examined various components of 

teacher competencies and curriculum design (Wardana, 2024; Lathif, 2023), but 

there is a lack of focused research exploring how teachers, particularly at the 

grassroots level, are navigating the challenges of implementing the Merdeka 

Curriculum. This gap is particularly relevant in schools like SD Al Baitul Amien 02, 

where a distinctive cultural and religious context may further complicate the 

curriculum’s adoption. 

This study seeks to address this research gap by exploring the specific role of 

fourth-grade teachers in the development and implementation of the Merdeka 

Curriculum at SD Al Baitul Amien 02. The primary objective is to identify the 

challenges these teachers face and the strategies they employ to overcome these 

obstacles. By doing so, this research will contribute to a deeper understanding of the 

practical realities of curriculum implementation at the school level, with a focus on 

how teacher professionalism and curriculum adaptation can be enhanced within the 

broader context of educational reform in Indonesia. The study aims to provide 

insights that will help improve the application of the Merdeka Curriculum, 

particularly in schools that blend national education reforms with local cultural and 
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religious contexts (Jasiah et al., 2024; Fitria et al., 2024; Burhanuddin et al., 2024; 

Utami & Amin, 2024; Mansur, 2024). 

 

 

METHOD 

Research Approach and Type 

This research employs a qualitative approach, which focuses on generating 

substantive theories from empirical data. The design of this study is flexible and 

adaptable to the dynamic conditions encountered in the field, allowing the 

exploration of real-world phenomena in their natural settings. The primary aim of 

this approach is to uncover deep, unmediated truths, without distortion, providing 

a comprehensive understanding of the research subject. This approach has been 

widely used in educational research, particularly for exploring complex educational 

phenomena in natural environments (Creswell, 2013; Patton, 2002). 

The study uses a case study method, which is particularly suitable for 

investigating the in-depth, contextual factors surrounding the implementation of 

the Merdeka Curriculum in the 4th grade at SD Al Baitul Amien 02 (Full Day School) 

in Jember. According to Robert K. Yin, a case study approach provides detailed, 

thorough insights into specific instances of a phenomenon, which is central to 

understanding the role of teachers in the curriculum development process at this 

school (Yin, 2017; Stake, 1995). The case study in this research explores the 

practical application and challenges of implementing the Merdeka Curriculum, 

focusing on the role of fourth-grade teachers as key participants in the development 

process. Through this, the study aims to provide a rich, detailed exploration of how 

teachers adapt, develop, and implement the curriculum within the context of SD Al 

Baitul Amien 02 (Baxter & Jack, 2008; Thomas, 2011). 

 

Research Location 

This study is conducted at SD Al Baitul Amien 02 (Full Day School) in Jember, 

located on Jalan Sultan Agung No. 02, Desa Patrang, Kecamatan Patrang, Kabupaten 

Jember, East Java. The choice of this location is based on several factors. First, SD Al 

Baitul Amien 02 is an Islamic-based school situated in the urban center of Jember, 

making it a significant educational institution in the area. Second, the school has a 

teaching staff with qualifications aligned to the curriculum’s needs (Lodico et al., 

2010). Third, the school serves a large number of students, being one of the most 

popular schools in the region. Finally, the school is actively involved in the 

implementation of the Merdeka Curriculum, making it an ideal setting for examining 

the application of this new curriculum, particularly in a full-day school environment 

(Soeharto, 2020). 
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Data Collection Techniques 

The data collection for this study is conducted through a combination of 

participatory observation, in-depth interviews, and document analysis, which are 

appropriate for qualitative research that aims to explore the phenomenon in detail 

(Silverman, 2011; Flick, 2018). These methods provide a comprehensive view of the 

teachers' roles and the processes involved in implementing the Merdeka 

Curriculum. 

Observational Technique 

The observation method used in this research is passive participatory observation, 

where the researcher observes the events without actively engaging in them. The 

researcher acts as an independent observer, collecting data through direct 

engagement with the school’s activities. This technique is valuable in qualitative 

research as it allows the researcher to collect firsthand data by watching, listening, 

and experiencing the school environment (Cohen et al., 2018; Creswell, 2013). 

 

Interview Technique 

Semi-structured interviews will be used as the primary method of gathering 

data from key stakeholders involved in the curriculum implementation process. In 

this approach, the interviewer will use an interview guide but will allow flexibility 

to explore new topics that arise during the interview process. This method is useful 

for obtaining in-depth insights into the experiences, perceptions, and challenges 

faced by teachers in implementing the Merdeka Curriculum (Seidman, 2013; Kvale 

& Brinkmann, 2009). 

 

Document Analysis Technique 

Document analysis will be employed to gather additional data about the 

school’s curriculum and implementation process. The documents will include 

official school records, lesson plans, curriculum guides, policy documents, and 

student performance reports. This technique provides supplementary data that 

helps contextualize and validate the information obtained through observations and 

interviews (Bowen, 2009; Prior, 2003). 

 

Data Analysis 

The data collected from observations, interviews, and document analysis will 

be analyzed thematically. Thematic analysis is a widely used approach in qualitative 

research for identifying, analyzing, and reporting patterns (themes) within data 

(Braun & Clarke, 2006). The researcher will code the data and group it into relevant 

themes, which will allow for the extraction of meaningful insights and patterns 

related to the role of teachers in the development and implementation of the 

Merdeka Curriculum. This process will involve systematic coding and comparison 
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across the data sets to identify common themes and interpret the underlying factors 

contributing to the curriculum’s success or challenges (Charmaz, 2014). 

 
Figure 1 : Research Methodology for Curriculum Implementation Study 

 

RESULTS AND DISCUSSION 

Implementation of the Merdeka Curriculum at SD Al Baitul Amien 02 (Full Day 

School) in Jember 

The implementation of the Merdeka Curriculum at SD Al Baitul Amien 02 (Full 

Day School) in Jember began in the first semester of the 2022/2023 academic year. 

The response from both teachers and students has been positive, with students 

expressing that they feel empowered to freely express their ideas and creativity. 

This sense of freedom has motivated them to engage more actively in learning, 

resulting in more meaningful educational experiences. Teachers also appreciate the 

autonomy they have in selecting teaching strategies and models that align with the 

unique characteristics and needs of their students, without external pressures. 

While the introduction of the Merdeka Curriculum initially sparked debates—

particularly due to concerns over its potential to encourage radicalism or 

liberalism—these fears have been addressed through clear guidelines. The term 

merdeka (freedom) in the curriculum concept has been framed not as a threat, but 

as an encouragement for students to innovate and express their creativity within 

the boundaries of established rules, including the Indonesian Constitution and 

Pancasila. The goal is to provide a learning environment that fosters students’ 

intellectual and emotional growth while aligning with national values (Nadiem 

Makarim, 2019). 

The Merdeka Curriculum draws inspiration from the educational philosophy 

of Ki Hajar Dewantara, aiming to cultivate well-rounded students who are guided by 

Pancasila values. The results of the 2019 Programme for International Student 

Assessment (PISA) showed Indonesia ranked 74th out of 79 countries, underscoring 

the urgent need for educational reform. This aligns with the views of the principal 

of SD Al Baitul Amien 02, who emphasized that traditional learning models often 

focus on teacher-driven outcomes rather than fostering student potential (PISA, 

2019). 
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Role of the Fourth-Grade Teacher as an Adapter in the Development of the 

Merdeka Curriculum at SD Al Baitul Amien 02 

In the implementation of the Merdeka Curriculum at SD Al Baitul Amien 02, 

the role of the fourth-grade teachers as "adapters" is evident in their ability to align 

the curriculum with the school's local curriculum. Teachers are required to develop 

lesson plans that reflect the needs of the students, ensuring that the learning 

activities are relevant and accessible to all. This adaptation process includes 

adjusting teaching methods, assessment strategies, and learning materials to meet 

the diverse needs of the students. 

Teachers at SD Al Baitul Amien 02 are encouraged to integrate Islamic values 

into the curriculum, ensuring that the educational process fosters creativity and 

critical thinking in alignment with the school’s vision of producing "sholeh" and 

intelligent individuals. This adaptation process is crucial to making sure that the 

Merdeka Curriculum resonates with the local context while maintaining its core 

principles of student-centered learning and freedom (Soeharto, 2020). 

 

Efforts Made by the School to Implement the Merdeka Curriculum at SD Al 

Baitul Amien 02 

The school has undertaken several initiatives to successfully implement the 

Merdeka Curriculum. Initially, the focus was on educating all stakeholders—

teachers, students, and parents—on the importance of the Merdeka Curriculum and 

its potential benefits. Teachers received professional development training to 

ensure they were well-equipped to handle the changes and effectively teach under 

the new curriculum framework. 

As part of the curriculum’s adoption, teachers were tasked with developing 

innovative learning modules and instructional materials that align with the Merdeka 

Curriculum’s goals. This includes using creative and flexible teaching methods that 

encourage students to be active participants in their learning. The implementation 

also allows for a focus on individual student strengths, helping teachers identify and 

nurture student talents through appropriate pedagogical techniques (Mansur, 

2024). 

The shift towards student-centered learning has significantly impacted how 

students engage with the curriculum. Through this approach, students are not only 

encouraged to develop their cognitive skills, but also their creativity and emotional 

intelligence. This results in students actively participating in discussions, asking 

questions, and using their imagination to create meaningful projects that showcase 

their learning outcomes. 

The teacher’s role as a researcher is vital in evaluating the effectiveness of the 

curriculum. Continuous assessment, using both formative and summative 

evaluations, helps teachers track student progress and identify areas where 

students need additional support or enrichment. Teachers at SD Al Baitul Amien 02 
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conduct regular evaluations of student learning, offering remedial lessons for 

students who fall behind and enrichment activities for those who excel. This ensures 

that every student can achieve their full potential while remaining engaged and 

motivated. 

Furthermore, the teachers’ ability to tailor learning experiences based on 

individual student needs has been a key factor in the success of the Merdeka 

Curriculum at SD Al Baitul Amien 02. As a result, students’ critical thinking and 

problem-solving skills have shown significant improvement. The focus on student 

independence, creativity, and personal growth has created an environment where 

students not only excel academically but also develop into well-rounded individuals 

who are prepared for future challenges (Fitria et al., 2024). 

In conclusion, the results from SD Al Baitul Amien 02’s implementation of the 

Merdeka Curriculum highlight the positive impact of teacher adaptability, 

curriculum innovation, and a student-centered approach. These efforts have created 

an engaging learning environment that supports student development in both 

academic and personal spheres, aligning with the broader goals of educational 

reform in Indonesia. 

 

Discussion 

 The findings of this research on the implementation of the Merdeka 

Curriculum at SD Al Baitul Amien 02 (Full Day School) in Jember highlight the 

positive impacts of teacher adaptability and the importance of a student-centered 

approach. These results align with the theoretical framework used in the study, 

particularly the concept of student autonomy and creative expression embedded in 

the Merdeka Curriculum. As highlighted by Fitria et al. (2024), the Merdeka 

Curriculum encourages both teachers and students to engage in a more dynamic and 

flexible learning process that prioritizes students' abilities to think critically and 

independently. Our research further supports these ideas by demonstrating how the 

curriculum allows students at SD Al Baitul Amien 02 to express themselves freely, 

engage in critical thinking, and produce creative work, as noted in the findings. 

The theoretical framework of this research draws on educational philosophies 

that prioritize student autonomy, such as those rooted in Pancasila values and the 

educational ideas of Ki Hajar Dewantara. The Merdeka Curriculum is intended to 

offer flexibility and freedom within the bounds of the national education framework, 

encouraging teachers to adapt lessons based on students' unique needs and 

interests. In line with these principles, our findings suggest that SD Al Baitul Amien 

02 has successfully adapted the Merdeka Curriculum to its specific context by 

integrating Islamic values, as well as local community needs, into the curriculum. 

Teachers acted as adapters, developers, and researchers, tailoring their 

instructional methods and materials to create a learning environment that supports 

student growth. This autonomy, both for students and teachers, resulted in a more 
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engaging learning experience, in line with the views of Mansur (2024), who 

emphasized that teacher freedom in lesson planning enhances student motivation 

and outcomes. 

Our research aligns with several previous studies that explored the 

implementation of the Merdeka Curriculum in other educational settings. For 

instance, Hasibuan et al. (2024) and Burhanuddin et al. (2024) similarly noted that 

teachers faced challenges related to inadequate training and resources, which 

hindered the effective adoption of student-centered approaches. However, SD Al 

Baitul Amien 02 showed a proactive response to these challenges through 

professional development and adaptation of teaching materials. Unlike other 

schools where the curriculum implementation faced significant setbacks due to the 

lack of teacher preparedness, SD Al Baitul Amien 02’s teachers were able to 

effectively adapt their instructional strategies to the new curriculum framework. 

Moreover, the research by Anggarini & Amalia (2024) highlighted the 

importance of integrating local culture and values into the Merdeka Curriculum. In 

this regard, our findings contribute to existing research by demonstrating how SD 

Al Baitul Amien 02 successfully incorporated Islamic values into the curriculum 

without compromising the core principles of the Merdeka Curriculum. This 

integration of religious and cultural elements into the curriculum framework was a 

distinguishing factor in the school’s implementation process, supporting the idea 

that curriculum adaptation should reflect both national goals and local contexts 

(Jasiah et al., 2024). 

The primary contribution of this research to existing literature is its focus on 

the role of teachers in the adaptation and development of the Merdeka Curriculum 

within a specific school context. While much of the literature has emphasized the 

curriculum’s theoretical foundations and national implementation strategies (Fitria 

et al., 2024; Zainuddin et al., 2025), this study provides a detailed examination of the 

grassroots implementation at the school level. By focusing on the fourth-grade 

teachers at SD Al Baitul Amien 02, this research sheds light on the specific challenges 

and successes experienced by educators in adapting to the new curriculum while 

maintaining alignment with local values and religious teachings. 

Another significant contribution of this study is the integration of student-

centered learning practices within the Merdeka Curriculum framework. Previous 

studies, such as those by Burhanuddin et al. (2024), have discussed the theoretical 

benefits of student-centered learning, but our research adds empirical evidence to 

this discussion by illustrating how this approach works in practice, particularly in a 

full-day school setting. The findings indicate that when teachers have the freedom 

to adapt learning strategies based on students' needs and abilities, it leads to 

increased engagement, creativity, and independent learning among students. 

The results of this study suggest that the successful implementation of the 

Merdeka Curriculum depends on several factors, including teacher readiness, 
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professional development, and the integration of local cultural and educational 

values. Schools that have strong teacher support, access to resources, and a clear 

understanding of the curriculum's goals are more likely to succeed in fostering a 

student-centered learning environment. Furthermore, this study highlights the 

importance of continuous assessment and feedback in ensuring that students 

receive the necessary support to meet learning objectives, an aspect that could be 

further explored in future research on teacher assessment practices within the 

Merdeka Curriculum. 

Future research could focus on comparing the outcomes of the Merdeka 

Curriculum across different regions in Indonesia to understand how local contexts, 

such as religious values and community involvement, influence the implementation 

process. Research could also examine how the curriculum impacts students' long-

term academic performance and personal development, providing a more 

comprehensive view of the curriculum's effectiveness. 

 

CONCLUSION 

This study has explored the implementation of the Merdeka Curriculum at SD 

Al Baitul Amien 02 (Full Day School) in Jember, focusing on the role of fourth-grade 

teachers in adapting, developing, and researching the curriculum in their 

classrooms. The research found that the Merdeka Curriculum, which promotes 

student autonomy and creativity, has had a positive impact on both teachers and 

students. Teachers were able to adapt their teaching strategies and create a more 

engaging, student-centered learning environment that fostered critical thinking, 

innovation, and independent learning. Students, in turn, expressed increased 

motivation and a deeper connection to their learning. 

However, the study also highlighted several challenges in the curriculum’s 

implementation, particularly regarding the initial lack of training and resources for 

teachers, as well as the need for further alignment between the national framework 

and local educational values. Despite these challenges, SD Al Baitul Amien 02 

successfully integrated the Merdeka Curriculum with its local curriculum, 

demonstrating how flexibility within the curriculum can allow for the preservation 

of cultural and religious values while still promoting educational innovation. 

The findings underscore the importance of teacher readiness and professional 

development in the successful implementation of the Merdeka Curriculum. Schools 

that provide adequate support and resources for teachers, along with ongoing 

training, are better positioned to adapt to educational reforms and create a positive 

learning environment. Furthermore, this study contributes to the broader discourse 

on curriculum reform by showing how the Merdeka Curriculum can be successfully 

implemented in a culturally specific context, such as a religiously grounded school 

in Indonesia. 
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This research also opens several avenues for future exploration. Further 

studies could examine how the Merdeka Curriculum affects long-term student 

outcomes, both academically and personally, and whether these changes contribute 

to students’ future success. Additionally, comparative research could explore how 

the curriculum is implemented across different regions and educational contexts in 

Indonesia, considering the varying local values and teaching practices. 

The implications of this study for the field of education are significant. It 

reinforces the idea that curriculum reforms, such as the Merdeka Curriculum, need 

to be flexible enough to allow for adaptation to local contexts while still achieving 

the overarching goals of the national education system. This research suggests that 

empowering teachers and providing them with the tools and autonomy to innovate 

in the classroom is critical to the success of curriculum reform. Finally, it emphasizes 

the importance of aligning curriculum changes with local cultural values, showing 

that educational transformation can coexist with and even enhance cultural and 

religious identity. 
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