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Abstrak 
 
Pembelajaran Bahasa Arab bagi siswa Anak Berkebutuhan Khusus (ABK) tunagrahita 
di madrasah inklusi memerlukan metode dan media yang adaptif serta kolaborasi 
lintas pihak untuk mencapai hasil yang optimal. Penelitian ini bertujuan untuk 
menganalisis metode pembelajaran yang efektif, tantangan yang dihadapi guru, serta 
kolaborasi antara guru, orang tua, dan terapis dalam pembelajaran Bahasa Arab bagi 
ABK. Melalui pendekatan kualitatif dengan studi literatur, penelitian ini menemukan 
bahwa metode individualisasi, multisensori, dan demonstrasi menjadi kunci 
keberhasilan pembelajaran. Media seperti flashcard, aplikasi digital, dan benda 
konkret memudahkan siswa dalam memahami materi abstrak seperti huruf hijaiyah. 
Tantangan utama yang dihadapi guru meliputi keterbatasan fasilitas, kurangnya 
pelatihan khusus, dan hambatan komunikasi dengan siswa. Namun, kolaborasi yang 
efektif antara guru, orang tua, dan terapis dapat meningkatkan konsistensi 
pembelajaran dan menciptakan lingkungan belajar yang mendukung kebutuhan 
individual anak. Penelitian ini memberikan kontribusi pada pengembangan 
pendidikan inklusi yang berbasis agama Islam, khususnya untuk siswa tunagrahita. 
 
Kata Kunci: Pendidikan Bahasa Arab; Anak Berkebutuhan Khusus; Tunagrahita; 

Madrasah Inklusi; Kolaborasi; Media Pembelajaran. 
 

Abstract 
 
Arabic language education for students with intellectual disabilities (ABK 
tunagrahita) in inclusive madrassas requires adaptive methods, effective media, and 
cross-stakeholder collaboration to achieve optimal outcomes. This study aims to 
analyze effective teaching methods, challenges faced by teachers, and the 
collaboration between teachers, parents, and therapists in teaching Arabic to ABK. 
Using a qualitative approach through literature reviews, the study found that 
individualization, multisensory, and demonstration methods are key to successful 
learning. Media such as flashcards, digital applications, and concrete objects help 
students grasp abstract concepts like Arabic letters. Major challenges faced by 
teachers include limited resources, insufficient specialized training, and 
communication barriers with students. However, effective collaboration among 
teachers, parents, and therapists enhances learning consistency and creates a 
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supportive environment tailored to the individual needs of students. This study 
contributes to the development of inclusive Islamic education, particularly for students 
with intellectual disabilities. 
 
Keywords: Arabic Language Education; Special Needs Education; Intellectual 

Disabilities; Inclusive Madrassa; Collaboration; Learning Media. 
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A. Introduction 

Inclusive education for Children with Special Needs (CWSN) is a strategic issue 

in the development of equitable and fair education (Ololube et al., 2016; Singal et al., 

2017). CWSN are individuals with educational needs that differ from those of the 

general population, whether physical, intellectual, social, or emotional (Asbury et 

al., 2021; Winnick & Porretta, 2016). In the context of Islamic education, particularly 

in Arabic language learning, these needs become increasingly urgent given the role 

of education in shaping students' spirituality, character, and morality. Children with 

intellectual disabilities, as part of CWSN, have significant cognitive limitations that 

require learning methods and media tailored to their individual needs. This study is 

crucial to address the central question: how can an effective Arabic language 

learning approach be created for children with intellectual disabilities in inclusive 

madrasahs? This effort aligns with the mandate of Law No. 8 of 2016 on Persons 

with Disabilities, which emphasizes the right to inclusive education for all children 

without discrimination. 

Inclusive education not only guarantees access to education for CWSN, but also 

becomes a crucial aspect of intellectual and national progress. The Minister of 

Primary and Secondary Education (Mendikdasmen) highlighted the importance of 

improving access to inclusive education to ensure that all children, including those 

with special needs, receive appropriate and equitable education during a 

presentation on November 6, 2024. In the context of Islamic education, this becomes 

even more significant considering the role of Islamic Religious Education (PAI) in 

shaping the character and morality of students. The implementation of inclusive 

education in madrasahs not only ensures the rights of children with special needs 

but also strengthens the national education vision to create a tolerant, inclusive 

generation with strong religious values (Hairit, 2024; Tea et al., 2023). 

From the Islamic perspective, inclusive education has a theological foundation 

in the Qur'an, one example being in Surah ‘Abasa, verses 1-11. This verse recounts 

Allah's reprimand to Prophet Muhammad SAW when he initially ignored Abdullah 
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bin Ummi Maktum, a blind companion who sought knowledge. This story 

underscores the importance of justice, respect for all individuals, and the right of 

everyone to receive religious education without discrimination. This approach 

provides a philosophical foundation for inclusive Islamic education that is 

responsive to the needs of each student. 

The study of the Qur'an has significant benefits for children with intellectual 

disabilities, particularly in shaping spirituality, emotional regulation, and enhancing 

focus in learning. Qur'anic reading therapy, such as the Talaqqi and Sorogan 

methods, has shown positive outcomes for students with special needs, such as the 

recognition of hijaiyah letters, memorization of short surahs, and the development 

of a better relationship with Allah, themselves, and their surroundings (Alawiah et 

al., 2022). In Arabic language learning in inclusive madrasahs, this approach reflects 

how education based on Islamic values can enhance the quality of learning while 

providing a strong foundation for the holistic development of children. 

This study is closely related to various previous studies focused on inclusive 

education and teaching methods for CWSN. Abdullah (2023) explains the 

importance of a different and inclusive educational approach for CWSN, which forms 

the basis for this study to specifically focus on Arabic language learning in inclusive 

madrasahs (Abdullah, 2023; Gustia & Fitriani, 2023; Lazar, 2020). Alawiah et al.'s 

(2022) research on Qur'anic therapy provides a perspective on how spiritual values 

can be integrated into learning (Alawiah et al., 2022). This is further developed in 

this study through an Arabic linguistic approach while maintaining the spiritual 

dimension. Ernawati & Hayati's (2024) research on the role of teachers in 

overcoming Qur'anic learning challenges for children with intellectual disabilities 

inspires the addition of individualized and multisensory methods specific to Arabic, 

which can address communication and comprehension challenges in students with 

cognitive limitations (Ernawati & Hayati, 2024). 

This study also reinforces findings from previous research (Garnida, 2016; 

Syaipudin & Luthfi, 2024), which emphasizes the importance of collaboration 

between teachers, parents, and the environment in supporting CWSN's learning. 

However, this study expands this by incorporating the role of therapists as an 

integral part of overcoming specific barriers faced by children with intellectual 

disabilities, such as speech delays and motor difficulties. Additionally, Hasan et al.'s 

(2024) research on collaboration in Arabic language learning provides the 

foundation for designing more comprehensive collaboration strategies, including 

evaluating the effectiveness of cross-party collaboration in inclusive madrasahs. 
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The novelty of this study lies in its integrated approach, combining 

individualized methods, multisensory techniques, and demonstrations for Arabic 

language learning for children with intellectual disabilities, a topic that has not been 

widely addressed in previous research. This study also offers innovative details on 

learning media, such as flashcards, digital applications, and kinesthetic media, 

tailored to the specific needs of children with intellectual disabilities. Furthermore, 

this research deepens the dimension of collaboration between teachers, parents, 

and therapists as a primary support team, combining academic, therapeutic, and 

home guidance aspects to ensure optimal learning outcomes. This study also 

provides a theological foundation through linking Arabic language learning with the 

Islamic principles found in Surah ‘Abasa, verses 1-11, which highlight the 

importance of justice and equality in education. With this approach, the study not 

only reinforces previous findings but also makes a significant contribution to 

creating an inclusive Arabic language learning model based on Islamic values. 

This study aims to identify effective methods and media for teaching Arabic to 

children with intellectual disabilities in inclusive madrasahs, examine the challenges 

faced by teachers, and analyze the role of collaboration between teachers, parents, 

and therapists in supporting learning success. The contributions of this research not 

only provide practical guidance for developing inclusive education in madrasahs but 

also enrich the academic literature with a holistic approach based on Islamic values. 

Therefore, this study is expected to support the development of more responsive 

inclusive education for CWSN and contribute to the creation of an inclusive and 

morally sound generation. 

 

B. Method 

This study employs a qualitative approach using a literature review method to 

analyze Arabic language teaching methods for students with intellectual disabilities 

in inclusive madrasahs. The aim of this study is to explore various effective teaching 

methods, the challenges faced in their implementation, and the role of collaboration 

among teachers, parents, and therapists. The data sources for this research include 

scholarly journals, academic books, government regulations, and relevant research 

reports. The literature reviewed was selected based on credibility, relevance, and 

time frame, specifically focusing on articles published within the last five years 

(2018–2023) to ensure up-to-date information. 

Literature sources were obtained through various indexed scientific 

databases, such as Scopus, Google Scholar, as well as through accredited national 

journals (SINTA) and university repositories. The search process involved 

keywords such as "Arabic language learning for students with intellectual 
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disabilities," "inclusive education," "special needs education," and "effective 

teaching methods for disabled students." The search was also concentrated on 

literature that covers the context of Islamic-based education. 

The research procedure began with the identification of relevant literature 

through searches in the aforementioned databases. Data selection was carried out 

by setting criteria such as source accessibility, journal credibility, and the relevance 

of the content to the research topic. Subsequently, the data was organized according 

to research themes, such as Arabic language teaching methods, challenges in 

teaching students with intellectual disabilities, and the role of collaboration among 

stakeholders. This study does not involve direct field observation, but rather focuses 

on the analysis of existing literature. 

The collected data were analyzed using a descriptive qualitative method. The 

analysis process consists of three stages: data reduction to select the most relevant 

information, presentation of data in descriptive narrative form, and drawing 

conclusions that address the research objectives. Data validation was conducted 

through source triangulation by comparing information from various journals and 

reports to ensure accuracy. 

This study used a literature review guide as the instrument to systematically 

direct the analysis process. Data collection techniques were carried out through 

exploration of credible online and print literature sources. The study aims to 

provide a comprehensive overview of Arabic language teaching strategies for 

students with intellectual disabilities, while also offering a conceptual framework 

that supports the development of Islamic-based inclusive education in Indonesia. 

The subjects of this study are the concepts and practices of Arabic language 

learning for students with intellectual disabilities, drawn from various scholarly 

sources. The research procedure began with the identification of relevant study 

materials, selection of data sources based on credibility and relevance criteria, data 

organization based on research themes, and thematic analysis to categorize 

information according to the formulated research questions. 
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Figure 1 : Exploring Arabic Language Teaching Methods 

 

C. Result and Discussion 

Teaching Arabic for Children with Special Needs (CWSN), specifically 

children with intellectual disabilities, in inclusive madrasahs is a significant 

challenge that requires a specialized approach. Children with intellectual disabilities 

have cognitive limitations that affect their ability to understand abstract concepts, 

including hijaiyah letters and Arabic vocabulary. Therefore, the teaching methods 

used must be adaptive and responsive to the specific needs of each student. 

Additionally, learning media plays a crucial role in facilitating students' 

understanding of the material being presented. This study reveals that the success 

of Arabic language learning for children with intellectual disabilities greatly 

depends on the implementation of individualized methods, multisensory 

approaches, the use of interactive media, and effective collaboration between 

teachers, parents, and therapists. 

The results of this study also indicate that despite challenges such as limited 

facilities, lack of specialized teacher training, and communication barriers, Arabic 

language learning can be effective with the right strategies. A collaborative approach 

between various stakeholders enables the creation of an inclusive and supportive 

learning environment. This study aligns with previous research, such as that by 

Hasan et al. (2024) and Alawiah et al. (2022), which emphasize the importance of 

adapting teaching methods and media based on students' needs and cross-party 

collaboration to support CWSN's learning outcomes. 
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Arabic Language Teaching Methods for Children with Intellectual Disabilities: 

1. Individualized Method 

This method focuses on adjusting the learning material and strategies to fit 

each student's needs. For children with intellectual disabilities, teachers 

introduce hijaiyah letters gradually and with intensive repetition. This 

approach is effective because it adapts the learning pace to the child's ability, 

thus enabling better comprehension. Research by Fatimah et al. (2024) also 

supports this approach, showing that individualized learning can improve 

the academic outcomes of students with cognitive impairments. 

2. Multisensory Method 

The multisensory approach integrates the use of visual, auditory, and 

kinesthetic senses to enhance students' understanding of the material. The 

use of colorful flashcards, audio pronunciation of letters, and physical 

activities such as tracing letters in sand helps children better grasp abstract 

concepts. This approach aligns with inclusive learning theories that 

emphasize the importance of multisensory stimulation in special education 

(Rahman et al., 2025). 

3. Demonstration Method 

Direct demonstrations, such as showing how to pronounce hijaiyah letters 

and use vocabulary in real-life contexts, help students understand 

pronunciation and the application of Arabic. Teachers can use simple 

teaching aids, such as books and pens, to demonstrate vocabulary. 

 

 

Effective Learning Media for Students with Intellectual Disabilities: 

1. Flashcards and Picture Cards: These are effective for introducing hijaiyah letters 

and simple vocabulary through visually engaging methods. 

2. Digital Applications: Applications like "Marbel Huruf Hijaiyah" provide 

interactive exercises that allow students to learn independently. 

3. Concrete Objects: Using real-world items like books or pens helps students 

associate vocabulary with objects in the physical world. 

4. Kinesthetic Media: Activities like writing letters in sand or on small chalkboards 

provide tactile stimulation, aiding in letter recognition. 

 

These learning media not only help students comprehend the material but also 

enhance engagement and motivation to learn. Research by Alawiah et al. (2022) 

demonstrates that technology-based and visual learning media can significantly 

improve the academic performance of CWSN (Alawiah et al., 2022). This study offers 
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novelty in several important aspects that have not been widely addressed in 

previous research on Arabic language learning for children with intellectual 

disabilities. These innovations include the development of a holistic teaching 

method, integration of structured multisensory and demonstration methods, and 

the use of innovative learning media specifically designed for students with 

intellectual disabilities. This approach provides a more comprehensive framework 

compared to prior studies, such as those by Alawiah et al. (2022), Hasan et al. 

(2024), and Garnida (2016), which mainly focused on one aspect, such as Qur'anic 

therapy or collaboration. 

 

Multisensory Method Integration 

The multisensory method is a key innovation in this research. This approach 

integrates visual, auditory, and kinesthetic stimulation simultaneously in the Arabic 

language learning process (Cherif, 2024; Itagi, 2019). The application details are as 

follows: 

1. Visual: Using large, brightly colored flashcards with relevant images to 

introduce vocabulary. This media helps students with intellectual disabilities 

understand letters and words more effectively, as these students tend to 

better capture visual information than abstract concepts. 

2. Auditory: Incorporating audio pronunciation of hijaiyah letters and simple 

vocabulary, such as through Arabic children's songs or repeated sounds of 

letters by the teacher. This technique helps students not only recognize letter 

sounds but also stimulates their speaking skills. 

3. Kinesthetic: Writing hijaiyah letters in sand, tracing on dotted paper, or using 

kinesthetic aids like magnetic hijaiyah letter boards. This activity helps 

students link letter shapes with physical activity, reinforcing their 

understanding through direct experience. 

This multisensory integration enriches findings from prior research, such as 

by Alawiah et al. (2022) and Hasan et al. (2024), by offering a more 

comprehensive approach to addressing the learning needs of students with 

cognitive limitations. 

 

Demonstration Method Integration:  

The demonstration method used in this study offers a novel contribution by 

emphasizing activity-based learning. Teachers not only explain materials verbally 

but also provide direct examples involving students in the learning process. The 

detailed application of this method includes: 
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1. Demonstrating Pronunciation: The teacher demonstrates how to pronounce 

hijaiyah letters clearly, including mouth positioning and tongue movement. 

Students are asked to imitate slowly until they can pronounce the letters 

correctly. 

2. Demonstrating Vocabulary: The teacher shows real objects, such as a book 

("kitab") or a pen ("qalam"), while saying the vocabulary. This activity makes it 

easier for students to understand the relationship between words and objects. 

3. Direct Practice: Students engage in direct activities, such as writing letters with a 

dotted guide or pronouncing letters after seeing the teacher's demonstration. 

This approach expands the scope of research by Alawiah et al. (2022), which 

focused more on Qur'anic therapy, by adding a practical dimension that supports 

the development of cognitive and motor skills in children with intellectual 

disabilities. 

 

Use of Innovative Learning Media 

The learning media used in this study is designed to stimulate various senses and 

make learning more engaging. The novelty of this study lies in the combination of 

various types of media tailored to the characteristics of students with intellectual 

disabilities: 

1. Flashcards and Picture Cards: Cards with large hijaiyah letters and supporting 

images help students visually understand the material. These cards can also be 

used for interactive activities, such as matching letters with pictures. 

2. Digital Applications: Applications like "Marbel Huruf Hijaiyah" offer interactive 

features such as letter animations, pronunciation sounds, and educational 

games that capture students' attention. This media provides an enjoyable 

learning experience and can be used outside the classroom. 

3. Concrete Objects: Using real-world objects, such as books or pens, helps 

students understand vocabulary in the context of daily life. For instance, 

students are asked to point to objects while saying the Arabic word for them. 

4. Kinesthetic Media: Activities like writing letters in sand, using small 

chalkboards, or playing with hijaiyah letter puzzles help students understand 

the material through physical activity. This media also trains students' fine 

motor skills, which is crucial for writing skills. 

 

This use of innovative learning media offers a new dimension in Arabic language 

learning, going beyond the focus of prior studies, such as those by Nofitry (2020), 

which only used audio-visual media without including practical activities or 

concrete objects. 
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Novelty in Analyzing Challenges and Collaboration 

This study also introduces novelty by identifying learning challenges in more 

depth, such as limited time, facilities, and teacher training. Additionally, this study 

proposes more structured solutions through cross-party collaboration: 

1. Teachers: Play a role in developing Individualized Education Plans (IEPs) 

tailored to student needs. 

2. Parents: Support learning at home by providing additional media, such as digital 

applications and flashcards. 

3. Therapists: Assist in overcoming specific barriers, such as speech delays or 

motor difficulties, through interventions integrated with learning materials. 

This collaborative approach makes a novel contribution compared to research 

by Hasan et al. (2024), by adding routine evaluations and cross-party 

communication as essential elements for successful Arabic language learning. 

This comprehensive approach enriches the literature on inclusive Arabic language 

education, highlighting new strategies and media that cater to the diverse needs of 

children with intellectual disabilities. 

 

 

D. Conclusion 

Arabic language learning for Children with Special Needs (CWSN) in inclusive 

madrasahs requires an adaptive, structured, and collaborative approach to meet the 

specific needs of students. Individualized, multisensory, and demonstration methods 

have proven effective in enhancing students' understanding of abstract concepts such 

as hijaiyah letters and Arabic vocabulary. Learning media such as flashcards, digital 

applications, concrete objects, and interactive videos provide an engaging and 

relevant learning experience, supporting students' multisensory involvement. 

Additionally, collaboration between teachers, parents, and therapists is crucial in 

creating an inclusive and conducive learning environment. Through cross-party 

collaboration, the cognitive, motor, and social challenges faced by students can be 

addressed holistically. Although there are challenges such as limited facilities and a 

lack of specialized teacher training, this study emphasizes that effective collaboration 

can serve as a practical solution. Inclusive Arabic education not only supports CWSN 

academically but also enhances their social, spiritual, and community adaptation 

skills. 

The recommendations from this study cover several aspects. Teachers are 

encouraged to enhance their competencies through specialized training in adaptive 

teaching methods and the use of technology in Arabic language learning, as well as 
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strengthening communication with parents and therapists. Parents should support 

their child's learning at home by providing additional learning materials and offering 

emotional support to foster the child's motivation to learn. Therapists are expected 

to continue working collaboratively with teachers and parents to provide 

interventions tailored to the child's needs, such as speech therapy and fine motor skill 

development. Madrasahs are also encouraged to improve facilities and provide 

innovative learning media, as well as conduct training for educators to support high-

quality inclusive education. Furthermore, further research is needed to evaluate the 

effectiveness of the teaching methods and media used, and to develop new 

approaches based on technology, such as augmented reality or educational games, to 

support Arabic language learning for CWSN. 

Appreciation is extended to all parties that supported this research, including 

the teachers, parents, and therapists who provided valuable insights and experiences, 

as well as the inclusive madrasahs where the study was conducted. The support of 

academic mentors and colleagues was also a key element in the success of this 

research. The findings of this study are expected to serve as a foundation for the 

development of better inclusive education in the future, particularly in the holistic 

and student-centered Arabic language learning approach. 
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