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Abstrak

Keterampilan berbicara merupakan salah satu tahap penting dalam pembelajaran
bahasa Arab yang dipengaruhi oleh kesiapan psikologis siswa dan pemahaman
kosakata. Penelitian ini bertujuan untuk mengungkap hubungan antara kepercayaan
diri, pemahaman kosakata, dan keterampilan berbicara siswa. Penelitian
menggunakan metode kuantitatif dengan pendekatan studi korelasi, menggunakan
analisis data Pearson Product Moment. Subjek penelitian adalah siswa kelas sembilan
Madrasah Tsanawiyah Pondok Pesantren Al-Zaytun, dengan sampel 231 siswa yang
diambil menggunakan rumus Slovin. Data dikumpulkan melalui kuesioner
kepercayaan diri, tes pemahaman kosakata, dan tes keterampilan berbicara. Hasil
analisis menunjukkan adanya hubungan positif signifikan antara kepercayaan diri (r
= 0,411) dan pemahaman kosakata (r = 0,251) terhadap keterampilan berbicara.
Kedua variabel ini secara bersama-sama memberikan kontribusi besar terhadap
pengembangan keterampilan berbicara siswa dalam bahasa Arab. Temuan ini
menunjukkan bahwa kepercayaan diri dan pemahaman kosakata dapat menjadi
indikator penting dalam meningkatkan kemampuan berbicara siswa, serta menjadi
dasar untuk pengembangan metode pembelajaran bahasa Arab yang lebih efektif..

Kata Kunci: Kepercayaan Diri; Penguasaan Kosakata; Keterampilan Berbicara.
Abstract

Speaking skill is one of the important stages in Arabic language learning which is
influenced by students’ psychological readiness and vocabulary understanding. This
study aims to reveal the relationship between self-confidence, vocabulary
understanding, and students' speaking skills. The research used quantitative method
with correlation study approach, using Pearson Product Moment data analysis. The
research subjects were ninth grade students of Madrasah Tsanawiyah Pondok
Pesantren Al-Zaytun, with a sample of 231 students taken using the Slovin formula.
Data were collected through a self-confidence questionnaire, vocabulary
comprehension test, and speaking skill test. The analysis results showed a significant
positive relationship between self-confidence (r = 0.411) and vocabulary
comprehension (r = 0.251) to speaking skills. These two variables together contributed
greatly to the development of students’ speaking skills in Arabic. The findings suggest
that self-confidence and vocabulary comprehension can be important indicators in

INCARE : International Journal of Educational Resources.
E-ISSN : 2723-2611


mailto:1mufrihani@gmail.com
mailto:2ahmadroyani14@gmail.com

Nurul Mufrihani & Ahmad Royani

improving students’ speaking skills, as well as a basis for the development of more
effective Arabic language learning methods.
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A. Introduction

Arabic, as one of the oldest languages still in use today, plays an important role
in civilization (Akan et al.,, 2019; Belinkov et al.,, 2019; Hidayah & Faishol, 2019;
Saiegh-Haddad & Henkin-Roitfarb, 2014). In addition to being the language of the
holy book of the Qur'an and Hadith, Arabic is the language of religion and the Muslim
community, the official language of the United Nations (UN), and the national
language of more than 25 countries in the Middle East (Hidayah, 2015; Wahab,
2014). Its development, along with the spread of Islam, has made it the language of
science, literature, and worship. Although technological advancements have
facilitated access to language learning, language practice remains the key to
mastering the language (Fawaid et al., 2024; Nurjana, 2022).

In the pesantren (Islamic boarding school) environment, Arabic language
learning is conducted intensively with the aim that students can communicate
actively, both orally and in writing. Efforts to improve speaking skills can be carried
out through positive thinking and a supportive environment. However, one of the
challenges often faced is the lack of self-confidence and the habit of speaking Arabic,
which results in difficulty expressing oneself and fear of making mistakes. This
indicates a gap between theoretical knowledge and practical language skills
(Wahyudi, 2023).

This study focuses on the influence of self-confidence and vocabulary mastery
on the improvement of Arabic speaking skills among ninth-grade students at
Madrasah Tsanawiyah Pesantren Al-Zaytun, Indramayu. This study aims to explore
and explain how self-confidence and vocabulary mastery can enhance students'
speaking skills, as well as provide references for teachers in developing Arabic
speaking teaching methods. Below is a summary of the definitions of these three
variables. Speaking Skills: Speaking is a fundamental oral language activity for
communication, involving the correct pronunciation of sounds to convey thoughts
and purposes to the listener (Hughes & Reed, 2016; Rao, 2019; Tarigan, 1990). This
skill precedes reading and writing in language learning. It includes correct
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pronunciation, proper grammar usage, adequate vocabulary mastery, the ability to
initiate conversations, and the ability to think and speak fluently in Arabic.

Self-Confidence: Belief in one’s own abilities and a positive self-assessment,
reflected in the confidence to act according to one’s desires without being influenced
by others (Anggraeni et al., 2021). Self-confidence is crucial in speaking skills as it
provides enthusiasm, courage, and motivation (Al-Sobhi & Preece, 2018; Jiménez
Rodriguez & Garcerant Meza, n.d.). Improvement Effort: Positive thinking about
oneself, providing positive information about oneself, seeking a supportive
environment, and responding to failure wisely (Wiriawan, 2023).

Vocabulary Mastery: The ability to use the right words or phrases in the
appropriate context, including correct pronunciation, understanding meaning,
knowledge of word derivation, and proper usage in sentence structure (Sternberg,
2014). An important aspect of vocabulary teaching is that it should not be taught in
isolation but related to other language aspects. Teachers must consider the context
in which words are used, the literal and figurative meanings, as well as the difficulty
level of vocabulary (Hulfah et al, 2023). Teaching Goal: To enable students to
understand, pronounce, write, and use words correctly in various contexts.
Vocabulary comprehension methods may include various techniques such as asking
questions, providing multiple-choice questions, true-false questions, and matching
exercises to increase student engagement, as well as using techniques like word
games, word grouping activities, context-based learning, flashcards, and group
discussions to deepen understanding and mastery of vocabulary. Teaching
strategies for vocabulary include explaining meanings, translation, and usage in
appropriate sentences to enhance student understanding (Mustofa & Hamid, 2016),
as well as using dictionaries, translating, arranging words, placing them in
sentences, selecting the right words, constructing sentences, and providing
vocalization in accordance with grammar, which will naturally increase students'
understanding (Agazzi, 2022). Key issues in vocabulary teaching include the
limitation of meanings and the importance of context in word usage, not teaching
vocabulary separately, and the judicious use of translation (Basaria, 2021;
Kanzunnudin, 2016).

Therefore, effective Arabic speaking skills learning requires a combination of
systematic speaking skills instruction, instilling self-confidence in students, and
developing comprehensive vocabulary mastery. These three aspects are
interconnected and support each other in achieving effective communication goals.

This research has several important aspects that make it relevant and
significant in the context of education, particularly in Arabic language learning
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among pesantren students. The following are the main points regarding the
significance of this study:

1.

Improving Speaking Skills: This study aims to investigate the impact of self-
confidence and vocabulary mastery on Arabic speaking skills. Speaking is a
fundamental aspect of language learning that enables students to
communicate effectively. By understanding the factors that influence
speaking skills, educators can design more effective teaching strategies.
Relationship Between Psychological and Linguistic Variables: The study’s
results show a significant positive relationship between self-confidence,
vocabulary understanding, and speaking skills. This emphasizes that
students’ psychological readiness, such as courage and motivation to speak,
greatly influences their ability to use Arabic orally. This study provides
valuable insights for teachers to develop teaching methods that consider
students' psychological aspects.

Contribution to Arabic Language Teaching: This study provides references
for teachers in developing Arabic speaking skills teaching. By understanding
the impact of self-confidence and vocabulary mastery, teachers can create a
supportive learning environment and encourage students to be more active
in communication. This can also help overcome challenges often faced by
students, such as the fear of making mistakes while speaking.

Strong Quantitative Methodology: Using a quantitative approach with a
correlational descriptive method, this research provides statistically
measurable data (Raswan, 2018). This allows the researcher to present the
results in clear tables and graphs, making it easier to understand the
relationships between variables. This method also provides a strong
foundation for further research in this field.

Focus on a Specific Population: With a focus on ninth-grade students at
Madrasah Tsanawiyah Ma’had Al-Zaytun, this research is relevant to the
context of education in pesantren. The results can be used to enhance Arabic
language learning programs at similar institutions and provide insights into
the specific challenges faced by pesantren students in learning Arabic.

Overall, this study not only contributes academically but also practically to
improving the quality of Arabic language learning among pesantren students.

Previous research relevant to the study of the impact of self-confidence and

vocabulary mastery on Arabic speaking skills among pesantren students includes
several studies highlighting the relationship between psychological and linguistic
factors in language learning. Here are some previous studies that can be referenced:
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1. The Role of Self-Confidence in Language Learning: Research by (Anggraeni
et al., 2021) shows that self-confidence plays a vital role in the development
of speaking skills. Students with high self-confidence tend to be more active
in communication and participate in speaking activities (Septia et al., 2021).

2. Vocabulary Mastery and Speaking Skills: Research by (Rahim, 2023) suggests
that good vocabulary mastery significantly influences speaking ability.
Students with a wide vocabulary can convey ideas more clearly and
effectively, thereby improving their speaking skills.

3. The Relationship Between Psychology and Linguistics: In studies by (Abror
& Djamilah, 2024; Zayuda et al., 2024), it was found that psychological factors
such as motivation and self-confidence significantly contribute to success in
language learning, including Arabic. This research emphasizes the
importance of creating a positive learning environment to support the
development of students' speaking skills.

4. The Link Between Psychological Variables and Language Proficiency:
Research by (Saepudin, 2018) states that speaking, as a language skill,
requires support from both psychological aspects and vocabulary mastery,
where these two aspects are interconnected to form effective communication
skills.

By referring to these previous studies, this research strengthens the argument
regarding the importance of self-confidence and vocabulary mastery in improving
Arabic speaking skills among pesantren students.

This study aims to investigate the influence of self-confidence and vocabulary
mastery on Arabic speaking skills among ninth-grade students at Madrasah
Tsanawiyah Ma’had Al-Zaytun, Indramayu. This research seeks to investigate the
extent to which self-confidence influences the improvement of Arabic speaking
skills in students and explain the effect of vocabulary mastery on speaking skills.
Additionally, this study aims to reveal the interaction between self-confidence and
vocabulary mastery in influencing speaking skills.

This study is expected to make a significant contribution to the development
of future research. The findings of this study may serve as a foundation for further
research exploring other factors that may influence speaking skills, such as teaching
methods or the social and contextual conditions of students. The findings regarding
the importance of self-confidence and vocabulary mastery can also be used by
educators to design more effective and adaptive teaching methods, improving
students' speaking skills in the future. Moreover, this study highlights the need to
create a positive learning environment, which can be a focus for future studies in
creating a supportive learning atmosphere for oral communication development.
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B. Research Methods

This study uses a quantitative approach with a correlational descriptive
method to measure the relationship between self-confidence and vocabulary
mastery on Arabic speaking skills. The research population consists of ninth-grade
students at Madrasah Tsanawiyah Ma’had Al-Zaytun for the 2024-2025 academic
year, with a sample size of 230 students selected using the Slovin formula with a 5%
precision level. Data collection was carried out through a questionnaire to measure
the students' level of self-confidence, as well as two types of tests: a multiple-choice
written test to measure vocabulary mastery and a speaking skills test in the form of
a conversation practice.

The questionnaire uses a Likert scale with four response options: Strongly
Agree, Agree, Disagree, and Strongly Disagree, covering 40 items based on Lauster’s
theory (Nadiah, 2019). The vocabulary mastery test is a multiple-choice format with
25 questions, while the speaking skills test refers to the theory of Arabic Language
Development Evaluation and includes aspects such as pronunciation, vocabulary
mastery, grammar, the ability to express opinions, and the ability to understand the
interlocutor. The collected data were analyzed using Pearson Product Moment
correlation techniques to determine the relationship between self-confidence,
vocabulary mastery, and speaking skills.

This study tests the hypothesis that there is a significant relationship between
self-confidence and vocabulary mastery with Arabic speaking skills. The results of
the study are presented in the form of numbers, tables, diagrams, and graphs.
Although this study has limitations, such as the generalization of results to ninth-
grade students at one school and the focus on two main variables, it is expected that
this study can provide a clear picture of the relationship between these variables
and contribute to the development of Arabic language teaching methods.

C. Results and Discussion

The data were collected through a self-confidence questionnaire, a vocabulary
mastery test, and a speaking practice test. The Self-Confidence data (X1) show that
the majority of students (94% or 218 students) have high self-confidence, while the
remaining 6% (13 students) have moderate self-confidence. There were no students
with low self-confidence. The self-confidence scores ranged from 108 to 160, with
the highest frequencies at scores of 130 and 139 (both 5.2%). The following is the
data distribution:
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Table 1. Percentage of Self-Confidence Questionnaire Results
Self-Confidence Questionnaire Results

Percentage (%) Frequency Score Range
0 0 0-39
0 0 40-79
6 13 80-119
94 218 120-160

This table presents the results of the self-confidence questionnaire
measured in percentages and frequencies across different score ranges. A brief
explanation is as follows:

a. 0% of the respondents scored between 0-39.
b. 0% of the respondents scored between 40-79.
c. 6% of the respondents (or 13 people) scored between 80-119.
d. 94% of the respondents (or 218 people) scored between 120-160.
From this table, we can observe that the majority of respondents (94%) have
high self-confidence, ranging between 120-160. Very few students fall in the lower

score ranges (80-119), and no respondents scored between 0-79.

Self-Confidence Questionnaire Results
14
12
10

8
.....Mhl\ul” | J‘uu‘h.n

6

Figure 1. Self-Confidence Questionnaire Graph
The graph presents the results of the self-confidence questionnaire. The

horizontal axis (x) shows score ranges from 108 to 160, while the vertical axis (y)
indicates the number of respondents with specific scores. This graph provides a
distribution of self-confidence scores, with some scores occurring more frequently
than others. For example, scores of 129 and 139 have the highest number of
respondents, each with 12 respondents. This graph is essential as it gives an
overview of the self-confidence levels among this particular group of respondents.

Vocabulary Mastery Data (X2) shows that almost all students (99.6% or
230 students) fall under the category of mastering vocabulary, with only one
student (0.4%) not mastering it. Vocabulary scores ranged from 68 to 100, with
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the dominant score being 80 (33.8%). Most of the data is spread between scores of
76 and 92 (full frequency distribution table attached).
Table 2. Percentage of Vocabulary Mastery Scores
Vocabulary Mastery Results

Percentage (%) Frequency Score Range
0,4 1 0-74
99,6 230 75-100

This table shows the results of vocabulary mastery scores. The brief explanation of
the table is as follows:
a. 0.4% ofrespondents (or 1 person) scored between 0-74.
b. 99.6% of respondents (or 230 people) scored between 75-100.
From this table, we can see that almost all respondents (99.6%) have a high
command of vocabulary, which is between 75-100. There was only one respondent
who had a vocabulary mastery score below 75.

Vocabularv Masterv
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Figure 2. Vocabulary Mastery Results Graph

This graph shows the results of the vocabulary mastery test. The graph is a
bar diagram that represents the distribution of vocabulary mastery scores across
several score intervals. A brief explanation of the graph:

a. Score 68 has a very small number of respondents.
Score 76 has about 35 respondents.
Score 80 has the highest number, around 75 respondents.
Score 84 has around 35 respondents.
Score 88 has a very small number of respondents.
Score 92 has around 35 respondents.

g. Score 96 and 100 each have around 10 respondents.
This graph is interesting as it clearly shows the distribution of vocabulary mastery
scores, with 80 being the most common score. Most respondents have very good

~ o a0 o
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vocabulary mastery.

Speaking Practice Data (Y) shows that the majority of students (98% or 227
students) received full scores on the speaking practice test, while the remaining
2% (4 students) received incomplete scores. Speaking practice scores ranged from
20 to 100, with dominant scores of 75 (22.5%) and 100 (26.8%). Most of the data
spread between scores of 75 and 100.

Table 3. Percentage of Speaking Practice Scores
Speaking Practice Results

Persentage (%) Frequency Score Range
2 4 0-74
98 227 75-100

From this table, it is clear that nearly all respondents (98%) have high
speaking scores, between 75-100. Only a small number of respondents (2%)
scored below 75.

Speaking Practice Result
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Figure 3. Speaking Practice Results Graph
This graph shows the results of the speaking practice test. The horizontal axis

(x) represents the score obtained, from 20 to 100 with specific intervals (20, 60, 70,
75, 80, 85, 90, 95, 100). The vertical axis (y) indicates the number of students who
received those scores, with a scale from 0 to 70. The brief explanation of the graph
is as follows:

a. Scores 20, 60, and 70 were obtained by only a few students (less than 5).

b. Score 75 was obtained by the highest number of students, around 55.

c. Scores 80 and 85 were obtained by about 15 and 10 students, respectively.

d. Scores 90 and 95 were each obtained by about 25 students.
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e. Score 100 was obtained by about 60 students, the second-highest after score
75.
This graph is interesting as it shows the distribution of speaking practice
scores, clearly indicating that most students received high scores (75 and 100).

1. Data Analysis

Before conducting inferential analysis, validity, reliability, normality, and
linearity tests were performed on the data. The validity test showed that the
computed R value (Pearson correlation value) was higher than the R table value
(0.129), thus the research instrument was valid. The reliability test resulted in a
Cronbach's Alpha value of 0.848 for the self-confidence questionnaire, which is
greater than 0.60, indicating that the questionnaire is reliable. The normality test
yielded an Exact Sig value of 0.612, which is greater than 0.05, indicating that the
data were normally distributed. Finally, the linearity test showed that the
significance value of linearity deviation between X1 and Y was 0.518, and between
X2 and Y was 0.690. Since both values are greater than 0.05, there is a linear
relationship between X1 and Y, as well as between X2 and Y.

2. Pearson Product Moment Correlation and Regression Tests

The Pearson Product Moment correlation test revealed several findings: the
correlation between X1 (Self-Confidence) and Y (Speaking Skills) was r = 0.411
(significant at the 0.01 level); the correlation between X2 (Vocabulary Mastery) and
Y (Speaking Skills) was r = 0.251 (significant at the 0.01 level); and the correlation
between X1 and X2 was r = 0.330 (significant at the 0.01 level). These results show
a significant positive correlation between self-confidence and vocabulary mastery
with speaking skills, with self-confidence having a stronger correlation compared to
vocabulary mastery.

Table 4. Pearson Product Moment Correlation Test Results

Correlations
X1 X2 Y
1 330" 411"
0,000 0,000
231 231 231
330" 1 251*
0,000 0,000
231 231 231
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4117 251" 1
0,000 0,000
231 231 231

** Correlation is significant at the 0.01 level (2-tailed).

This table shows the correlations between three variables: X1, X2, and Y. The
table includes Pearson correlation values, significance levels (Sig. (2-tailed)), and
sample size (N) for each variable pair. Here’s a brief explanation of the table:
1. The correlation between X1 and X2 is 0.330 with a significance level of
0.000, indicating a significant positive correlation at the 0.01 level.
2. The correlation between X1 and Y is 0.411 with a significance level of
0.000, indicating a significant positive correlation at the 0.01 level.
3. The correlation between X2 and Y is 0.251 with a significance level of
0.000, indicating a significant positive correlation at the 0.01 level.

This table is relevant as it shows the statistical relationship between these
variables, which can be used for further analysis in the research or study.
Subsequently, the Multiple Linear Regression Analysis Test shows R =

0.335, R Square = 0.112, and Adjusted R Square = 0.104, with F Change = 14.385
(Sig. F Change = 0.000). These results indicate that the regression model is
statistically significant (p < 0.05), and the variables of self-confidence and
vocabulary mastery together explain about 11.2% of the variation in speaking
skills.

Table 5. Multiple Linear Regression Analysis Test Results

Model Summary
Model R Change Statistics
. Std.
R Adjusted Error of R F Sig. F
Square dft df2
Square S the Ch Change Change
quare Estimate ange
- .3352 0,112 0,104 9,124 0,112 14,385 2 228 0

a. Predictors: (Constant), X2, X1

Here is an explanation of the "Model Summary" table:
a. R: The correlation value between the predictors and the dependent
variable, in this case, 0.335. This indicates a weak positive correlation.
b. R Square: This value is 0.112, meaning the model explains 11.2% of the
variation in the dependent variable.
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c. Adjusted R Square: This value is 0.104, adjusting R Square based on the
number of predictors in the model. It provides a more accurate view of the
model's strength.

d. Std. Error of the Estimate: This value is 9.124, indicating how far the
observed data deviate from the regression line.

e. RSquare Change: This represents the change in R Square, which in this case
is 0.112, indicating that adding the predictor variables (X2 and X1)
increased the model’s accuracy by 11.2%.

f. F Change: This value is 14.385, which represents the statistical test for the
significance of the added predictor variables.

g. dfl and df2: Degrees of freedom, 2 and 228, respectively.

h. Sig. F Change: This value is 0.000, meaning the change in R Square is
statistically significant.

Overall, this table provides an overview of the quality and significance of the
regression model used. This model shows a weak but significant correlation
between the predictor variables (X1 and X2) and the dependent variable (Y).

3. Data Interpretation

The results show that both self-confidence and vocabulary mastery have a
significant positive relationship with Arabic speaking skills. Self-confidence has a
greater impact compared to vocabulary mastery. This indicates that students with
higher self-confidence tend to be more courageous and motivated to practice Arabic
conversation, which ultimately improves their speaking skills. Conversely, a lack of
self-confidence can hinder students' ability to express themselves orally. Vocabulary
mastery also plays an important role in speaking skills. The more vocabulary
students master, the easier it is for them to construct sentences and express ideas
during conversation. However, this study suggests that self-confidence seems to be
the more dominant factor in this context.

The regression analysis results show that both variables contribute to
speaking skills, although their contribution is relatively small (11.2%). This implies
that other factors outside of self-confidence and vocabulary mastery also affect
Arabic speaking skills, such as teaching methods, learning environment, and
students' intrinsic motivation. In conclusion, this study supports the hypothesis that
there is a significant positive relationship between self-confidence and vocabulary
mastery with Arabic speaking skills. Therefore, efforts to improve Arabic speaking
skills should consider the development of both self-confidence and vocabulary
mastery simultaneously.
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D. Conclusion

This study shows that the theory of Islamic education in the 2nd century
Hijriyah still holds relevance in the development of contemporary education. The
concepts of value-based education, interactive learning methods such as halaqah,
and the integration of religious and general knowledge are key principles that can
be adapted into modern educational systems. Amid the challenges of globalization
and digitalization, Islamic education needs to preserve its fundamental values while
adopting technology and innovative learning methods to enhance the effectiveness
of learning.

As an implication, reforms in Islamic education should focus on strengthening
value-based curricula, enhancing the role of teachers as spiritual guides, and
integrating technology into the Islamic learning system. Islamic educational
institutions need to adopt strategies that enable character-based education to run
concurrently with academic needs. Further research is recommended to explore the
effectiveness of classical Islamic learning models in the digital era and to develop
evaluation methods that assess both academic and character aspects of students.
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