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Abstrak

Pendidikan Islam abad ke-2 Hijriyah memainkan peran penting dalam pembentukan
sistem pendidikan Islam yang berkelanjutan hingga saat ini. Dalam periode ini,
berbagai pemikir Muslim seperti Abu Hanifah, Malik bin Anas, dan Al-Shafi’i
merumuskan konsep pendidikan yang berbasis pada Al-Qur'an dan Sunnah serta
berkembang dalam berbagai institusi pendidikan seperti halagah dan madrasah
awal. Penelitian ini bertujuan untuk menganalisis relevansi teori pendidikan Islam
abad ke-2 Hijriyah dalam pengembangan sistem pendidikan kontemporer. Dengan
menggunakan metode kualitatif berbasis studi kepustakaan, penelitian ini mengkaji
prinsip pendidikan yang diterapkan pada masa itu dan bagaimana konsep tersebut
masih dapat berkontribusi dalam pembelajaran modern. Hasil penelitian
menunjukkan bahwa beberapa prinsip utama, seperti pendekatan berbasis nilai,
metode diskusi interaktif, serta integrasi ilmu agama dan umum, tetap relevan dengan
tantangan pendidikan masa kini. Artikel ini memberikan kontribusi dalam
menghubungkan sejarah pemikiran pendidikan Islam dengan kebutuhan sistem
pendidikan modern yang lebih holistik dan berbasis nilai.

Kata Kunci: Teori Pendidikan Islam; Pendidikan Abad 2 Hijriyah; Pendidikan
Kontemporer; Pendekatan Berbasis Nilai; Metode Interaktif.

Abstract

Islamic education in the 2nd century Hijriyah played a crucial role in shaping the
sustainable Islamic educational system that continues to this day. During this period,
prominent Muslim scholars such as Abu Hanifah, Malik bin Anas, and Al-Shafi’i
formulated educational concepts based on the Qur'an and Sunnah, which later
developed in educational institutions such as halaqah and early madrasas. This study
aims to analyze the relevance of Islamic educational theories from the Z2nd century
Hijriyah in the development of contemporary education systems. Using a qualitative
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approach based on literature studies, this research examines the educational
principles applied in that era and their contributions to modern learning systems. The
findings indicate that key principles, such as value-based education, interactive
discussion methods, and the integration of religious and secular sciences, remain
relevant to contemporary educational challenges. This article contributes by linking
the history of Islamic educational thought with the demands of a more holistic and
value-based modern education system.

Keywords: Islamic Educational Theory; 2nd Century Hijriyah Education;
Contemporary Education; Value-Based Approach; Interactive Method.
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A. Introduction

I[slamic education has undergone a remarkable transformation since the early
Islamic period, and the 2nd century Hijriyah stands as a significant milestone in
shaping the foundations of the educational systems we recognize today. This period
witnessed the contributions of some of Islam's most prominent scholars, such as
Abu Hanifah, Malik bin Anas, and Al-Shafi’i, who developed educational concepts
deeply rooted in the Qur'an and Sunnah. These concepts formed the basis for
educational practices such as halagah (study circles) and the early madrasah
(Islamic schools). The educational systems that emerged during this time
emphasized a balanced integration of both religious and rational sciences, a concept
that was revolutionary in its day and continues to influence contemporary
educational practices.

The principles outlined by these scholars were not merely focused on the
transmission of knowledge, but also on moral and ethical development. Education
during the 2nd century Hijriyah sought to foster a holistic approach to learning,
combining intellectual knowledge with spiritual and ethical growth. This approach
remained the foundation of Islamic educational thought for centuries, underscoring
the belief that knowledge should not only be pursued for academic purposes but
also as a means of fostering moral integrity, personal responsibility, and a closer
relationship with the divine.

However, as the world has evolved, so too has the context in which education
takes place. The challenges faced by contemporary educational systems, particularly
Islamic education, are far more complex and diverse than those encountered during
the 2nd century Hijriyah. Globalization, digitalization, and the rapidly changing
demands of modern society have created a new set of challenges that require
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innovative approaches to education. Today’s educational landscape is characterized
by the need to integrate an ever-expanding body of knowledge with ethical,
spiritual, and moral dimensions. This is especially crucial in the Islamic education
system, where the challenge lies in preserving traditional Islamic values while
simultaneously embracing the advancements in science and technology that define
the modern world.

Modern educational systems, particularly in the Muslim world, are often
caught between two competing demands: the need to adapt to global educational
standards and the desire to maintain a distinct Islamic identity. Globalization has led
to the adoption of Western secular educational models in many parts of the Muslim
world. While these models often prioritize efficiency, standardized testing, and the
acquisition of marketable skills, they sometimes overlook the importance of moral
education and the integration of religious values into the curriculum. This shift
towards secularization has sparked a growing debate about the relevance of
traditional Islamic education systems and how they can be adapted to meet
contemporary needs.

The increasing reliance on technology and the internet has further
complicated this issue. On the one hand, digital tools provide unprecedented access
to information and have the potential to enhance the learning experience. On the
other hand, they present new challenges, such as the risk of diminishing the teacher-
student relationship, which has always been a central component of Islamic
education. The traditional halagah, where personal interaction between the teacher
and the students plays a crucial role, seems to be at odds with the impersonal,
technology-mediated learning environments that are increasingly common in
modern educational systems.

It is within this context of growing challenges and opportunities that the
relevance of Islamic educational theories from the 2nd century Hijriyah must be
reconsidered. The question arises: How can the educational principles of the 2nd
century Hijriyah, which were grounded in both religious and rational knowledge, be
applied to address the needs of contemporary Islamic education? Can these time-
tested methods and principles be adapted to enhance the educational experience in
the digital age, while maintaining their spiritual and ethical foundations?

Several studies have explored the relationship between classical Islamic
education and contemporary education systems. For example, Nasr (2001)
highlighted the ongoing relevance of Islamic educational philosophy in modern
times, while Sahin (2018) examined the impact of classical Islamic education on
curriculum development in contemporary Islamic institutions. However, there
remains a gap in research that specifically addresses how the educational theories
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of the 2nd century Hijriyah can be practically applied to modern Islamic education
systems. This gap is particularly noticeable in studies that seek to integrate modern
educational challenges—such as digitalization, globalization, and the need for
interdisciplinary learning—into Islamic education.

This research seeks to fill this gap by analyzing the relevance of the educational
theories developed during the 2nd century Hijriyah in the context of modern Islamic
education. The study aims to explore how key principles such as value-based
education, the integration of religious and secular knowledge, and interactive
discussion methods—central to the educational practices of this era—can be
adapted to address contemporary educational challenges. By examining these
principles in the light of modern educational needs, this research hopes to offer
practical recommendations for integrating classical Islamic educational methods
into contemporary educational practices.

One of the primary goals of this study is to bridge the gap between classical
Islamic educational values and the modern educational framework. The research
will explore how education in the 2nd century Hijriyah focused on moral and
intellectual development in a way that still resonates with today’s need for a more
holistic approach to education—an approach that integrates cognitive, emotional,
and ethical growth. By re-examining the educational practices of that period, the
study will assess how these principles can be adapted to help modern students
develop not only academically but also morally and spiritually.

Furthermore, the study will explore how the integration of religious and
secular sciences, a key principle of Islamic education in the 2nd century Hijriyah, can
be applied to the modern curriculum. In the contemporary context, many
educational systems tend to separate religious education from other fields of study,
creating a divide between knowledge that is deemed secular and knowledge that is
religious. However, the historical approach advocated by scholars like Abu Hanifah,
Malik bin Anas, and Al-Shafi'i emphasized the integration of both types of
knowledge. This principle remains relevant today, particularly in Islamic
educational institutions that seek to balance religious and secular knowledge in a
manner that fosters well-rounded, ethical, and capable individuals.

Finally, the study will examine the application of interactive teaching
methods—such as the halagah model and the use of debate and dialogue in
learning—that were central to Islamic education during the 2nd century Hijriyah.
These methods encouraged active participation, critical thinking, and intellectual
engagement among students. In today’s digital age, where passive consumption of
information has become more common, these methods can provide a much-needed
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counterbalance by fostering deeper engagement with the material and encouraging
students to develop critical thinking and problem-solving skills.

This research aims to contribute to the ongoing discourse on Islamic education
by providing a practical framework for integrating traditional Islamic educational
principles into contemporary educational settings. By adapting the timeless values
of Islamic education to modern challenges, this study hopes to offer valuable
insights that will help educators create more holistic, value-driven, and effective
educational systems for the future.

B. Research Methods

This research employs a qualitative methodology grounded in a literature
review to examine the relevance of the educational theories from the 2nd century
Hijriyah in contemporary Islamic education. The qualitative approach was chosen
as it allows for an in-depth exploration of the theoretical concepts and educational
principles found in historical texts, offering a comprehensive understanding of how
these ideas can be applied to modern educational challenges. The data for this study
was collected through an extensive review of primary and secondary sources,
including classical Islamic texts, modern academic papers, and scholarly articles
related to Islamic education. Primary sources include the works of prominent
scholars such as Abu Hanifah, Malik bin Anas, and Al-Shafi'i, whose educational
contributions laid the groundwork for the early educational systems in Islam, such
as halagah and madrasah. These texts are crucial for understanding the key
principles of Islamic education, such as the integration of religious and rational
knowledge, interactive learning methods, and value-based education. Secondary
sources include contemporary academic research that addresses the current
challenges of Islamic education, such as those by Nasr (2001) and Sahin (2018),
which explore the application of traditional Islamic education to modern
educational frameworks.

The data analysis for this study will follow a descriptive-qualitative approach,
which focuses on identifying and extracting key themes and concepts from the
selected texts. Special attention will be given to educational principles central to
Islamic pedagogy, such as moral development, the integration of secular and
religious knowledge, and the emphasis on teacher-student interaction. The research
will employ a hermeneutic approach to interpret the texts within their historical and
cultural context, ensuring a deeper understanding of how these educational theories
were applied in their time. A comparative analysis will then be conducted,
contrasting the educational theories of the 2nd century Hijriyah with the needs and
demands of modern Islamic education, thus identifying areas of overlap and
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potential adaptation for contemporary use. This comparative approach will help
determine how the principles of Islamic education from this period can be
integrated into modern curricula, addressing current educational challenges while
retaining their spiritual and ethical foundations.

In addition to analyzing historical texts, the research aims to develop a
framework for integrating key principles from the 2nd century Hijriyah into modern
education systems. This framework will be designed to address three critical aspects
of contemporary education: value-based education, the integration of religious and
secular knowledge, and the use of interactive teaching methods. The study will
explore how the principle of value-based education, central to the Islamic
educational system during the 2nd century Hijriyah, can be applied in modern
contexts to foster moral and ethical development in students. Furthermore, it will
examine how the traditional approach of integrating religious and secular sciences
can be adapted to contemporary curricula to provide a holistic education that
prepares students not only academically but also spiritually. Lastly, the study will
explore how the interactive learning methods used in traditional Islamic education,
such as discussion and debate, can be applied in today's classrooms, particularly in
digital learning environments, to enhance student engagement and critical thinking.

The research will be conducted entirely through a literature review, and as
such, it is limited to secondary sources. While this provides valuable theoretical
insights, the study does not include empirical data collection or fieldwork in
contemporary educational settings. As a result, the findings will offer conceptual
insights into how the educational principles of the 2nd century Hijriyah can be
applied today, but they will not evaluate the real-world effectiveness of these
approaches. Additionally, the focus on historical Islamic education means that the
study does not encompass the full spectrum of Islamic educational thought,
particularly in later periods, but rather concentrates on the 2nd century Hijriyah
and its foundational contributions to the educational system. Despite these
limitations, the study aims to contribute valuable theoretical perspectives on how
classical Islamic educational principles can address modern educational needs.

Ethical considerations for this research primarily involve the proper citation
and acknowledgment of all sources used. Given that this research is based on
secondary sources and does not involve primary data collection, it adheres to
academic standards of integrity and transparency. All references to classical and
contemporary works have been appropriately cited to maintain academic rigor and
avoid plagiarism.

By utilizing a qualitative literature review approach, this study seeks to bridge
the gap between classical Islamic education and modern educational practices. The
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goal is to explore how the educational theories of the 2nd century Hijriyah can be
adapted to contemporary educational systems, offering practical recommendations
for educators and policymakers seeking to integrate traditional Islamic values into
today’s learning environments. Through this research, it is expected that new
insights will be gained regarding the application of classical Islamic educational
principles in modern contexts, particularly in the face of the challenges posed by
globalization, digitalization, and the need for holistic, value-based education in the
21st century.

C. Results and Discussion

I[slamic education has a strong theoretical foundation that has developed since
the early period of Islam. One important period in the development of Islamic
educational theory is the 2nd century Hijriyah, which was marked by the emergence
of various educational concepts based on the Qur'an, Sunnah, and the thoughts of
prominent scholars. The theory of Islamic education in the 2nd century Hijriyah
emphasized several key aspects, including value-based education, the integration of
religious knowledge and general sciences, and the method of learning based on
discussion and question-and-answer (Tohir, 2020).

The concept of value- and morality-based education in Islam is rooted in the
teaching that knowledge is not only acquired for intellectual purposes but also to
shape good character and morals. Al-Ghazali in Thya’ ‘Ulum al-Din emphasized that
the primary goal of Islamic education is the formation of individuals with noble
character and piety towards Allah SWT. This concept was also applied by scholars
of the 2nd century Hijriyah, such as Imam Malik and Imam Abu Hanifah, who
emphasized the importance of etiquette and ethics in seeking knowledge before
delving into the cognitive aspects of education (Alhaija & Mahamid, 2021; Sheibani
etal., 2018).

Additionally, the theory of Islamic education in the 2nd century Hijriyah also
emphasized the integration of religious knowledge and rational sciences. This
concept has long been a subject of debate in the philosophy of Islamic education, but
during the classical Islamic period, scholars did not separate religious knowledge
from general sciences. Religious knowledge such as tafsir, hadith, and figh were
studied alongside sciences like mathematics, medicine, and astronomy. This concept
remains relevant in the context of contemporary education, especially in efforts to
develop curricula that integrate both aspects of knowledge (Siregar et al., 2024).

In terms of methodology, the discussion-based learning method became a
characteristic of the Islamic educational system in the 2nd century Hijriyah. Scholars
such as Imam Al-Shafi'i were known to use the munazharah (scientific debate)
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method to sharpen his students' understanding of figh. This model emphasized
interaction between teacher and student, aiming to foster critical and analytical
thinking. This system is similar to the discussion-based learning model in modern
education, which focuses on active participation of students in building their own
understanding (Sahin, 2018).

In the context of the teacher-student relationship, the classical Islamic
education theory also emphasized the importance of role modeling and emotional
closeness between educators and learners. The teacher was not only seen as an
instructor but also as a spiritual and moral guide. This concept is reflected in the
halagah system that developed in the 2nd century Hijriyah, where a student would
learn directly from a teacher over an extended period and adopt the values and
ethics of the teacher. This relationship differs from the more formal, institution-
based structure of modern education, creating challenges in maintaining a more
personal approach in Islamic education today (Khomsinnudin et al., 2024).

The theory of Islamic education is also based on a holistic educational goal,
which balances aspects of piety, knowledge, and action. Islam views knowledge as a
means to draw closer to Allah SWT and as a tool for building a better society. This
conceptis found in many verses of the Qur'an, such as in Surah Al-Mujadilah (58:11),
where Allah SWT says that those who believe and have knowledge will be raised in
status. Therefore, education in Islam is not only aimed at producing intellectually
capable individuals but also those with spiritual awareness and high social
contribution (Alkautzar, 2018; Nashihin et al., 2022).

This theoretical study shows that many concepts from Islamic education in the
2nd century Hijriyah are still relevant in modern educational systems. Therefore, it
is important to adapt these principles to meet the challenges of the times, such as
integrating technology in halagah-based learning, strengthening value-based
education in school curricula, and maintaining more personal teacher-student
relationships in the era of educational digitalization.

1. Concept of Islamic Education in the 2nd Century Hijri

The 2nd century Hijri represents an important period in the development of
Islamic education. During this time, Muslims made significant progress in
knowledge, particularly in the codification of religious sciences and the
establishment of formal educational systems. Islamic education developed as a
response to the needs of the community in understanding the Qur'an, hadith, and
various aspects of Islamic law (figh). Additionally, the influences of Persian and
Roman civilizations contributed to the development of teaching methods and the
educational system during this period (Fajri et al., 2024; Suryadi, 2024).
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Several key figures contributed to the development of the concept of Islamic
education during the 2nd century Hijri, including Abu Hanifah, Malik bin Anas, and
Al-Shafi’i. Abu Hanifah (80-150 AH) is known as the founder of the Hanafi school of
thought, which developed a rational approach in Islamic education. He applied the
methods of giyas (analogy) and istihsan (juridical preference) in teaching figh and
introduced an open discussion system, where students actively participated in
solving religious issues (Vishanoff, 2022). Malik bin Anas (93-179 AH), the founder
of the Maliki school, emphasized the importance of the sunnah and the practices of
the people of Madinah as sources of Islamic law. His teaching methods were based
on riwayah (transmission of hadith) and dirayah (deep understanding of hadith),
which later became a main model in hadith education (Sriwijbant et al., 2020).
Meanwhile, Al-Shafi’i (150-204 AH) is known for establishing the foundation of usul
figh by compiling a methodology for Islamic law that combines the Qur'an, hadith,
ijma’ (consensus), and gqiyas as the primary sources of Islamic law. He also
introduced a rule-based learning method that became a model in both classical and
modern Islamic education (Nata, 2018).

Regarding the educational system, the 2nd century Hijri was marked by the
development of the halagah model as the primary teaching method. Halaqah is a
learning system in the form of a circle, where a teacher instructs a group of students
in an open environment such as a mosque. This model allows for direct interaction
between the teacher and students, as well as discussions in the transmission of
knowledge. In addition to halaqah, mosques also functioned as centers of education,
not only in religious sciences but also in general sciences such as mathematics,
medicine, and philosophy. The Nabawi Mosque in Madinah and the Haram Mosque
in Makkah became the main centers of learning during that time. By the end of the
2nd century Hijri, the madrasah system began to emerge as a more structured
educational institution with a more systematic curriculum.

The learning methods that developed in the 2nd century Hijri were based on
systems originating from Islamic tradition, enriched by classical teaching methods.
Memorization (hifdz) became the main method in the teaching of the Qur'an and
hadith, where students were required to memorize texts before understanding their
meanings in depth. In addition to memorization, the methods of discussion and
scholarly debate (jidal and munazharah) were also applied to train critical thinking
in understanding Islamic law. This method was widely used in the study of figh and
usul figh, where students were encouraged to discuss various legal issues in
question-and-answer sessions with the teacher. Furthermore, education during this
time emphasized the application of knowledge in daily life, where the knowledge
taught was not only theoretical but also directly applied in social and Islamic legal
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practices. For example, in figh studies, students were taught to apply legal principles
to various real-life situations.

With the educational system developed during this period, the 2nd century
Hijri became a foundational period for the Islamic educational system that continues
to evolve today. The learning models based on discussion, memorization, and the
application of knowledge in daily life have inspired the development of modern
Islamic educational systems. Therefore, the concept of Islamic education in the 2nd
century Hijri should be further examined in relation to contemporary educational
challenges in order to contribute to creating a more relevant and value-based
educational system.

2. Principles of Islamic Educational Theory in the 2Znd Century Hijriyah

Islamic education in the 2nd century Hijri has key characteristics that
distinguish it from other educational systems. The main principle applied in
education during this period was value- and morality-based education. Education
was not only intended to transmit knowledge but also to shape the character and
morals of students in accordance with Islamic teachings. This concept is rooted in
the hadith of the Prophet® which emphasizes the importance of character in the life
of a Muslim: "Indeed, I was sent to perfect noble character” (HR. Al-Bukhari).
Therefore, scholars of the 2nd century Hijri, such as Imam Malik and Imam Al-Shafi’i,
emphasized the importance of educating students with ethical values before they
delved into religious knowledge. Moral education in the classical Islamic educational
system encompassed not only ethics in social interactions but also discipline in
seeking knowledge and respecting teachers as the sources of knowledge.

One of the main aspects of Islamic education during this period was the
integration of religious knowledge and rational sciences. Scholars did not separate
Islamic knowledge from worldly knowledge but viewed both as complementary. For
instance, Abu Hanifah, known as a jurist, also had a deep understanding of logic and
philosophy. In classical education, religious sciences such as tafsir, hadith, and figh
were taught alongside other sciences such as medicine, astronomy, and
mathematics. This integration aligns with the concept of ijtihad, which is the use of
reason to understand Islamic teachings in various life contexts. The Islamic
education system in the 2nd century Hijri did not reject the development of rational
knowledge but instead encouraged Muslims to continue developing both knowledge
based on revelation and reason simultaneously (Vishanoff, 2022).

In terms of methodology, Islamic education during this period adopted the
question-and-answer and discussion methods (jidal and munazharah) as the main
tools of learning. Great scholars such as Imam Al-Shafi'i and Abu Hanifah were
known for their use of scientific debates in the study of Islamic law. This method
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allowed students to ask questions, test their understanding, and refine their
arguments in comprehending Islamic texts. This discussion system also provided
space for students to develop critical thinking in understanding and interpreting
[slamic law. Moreover, this method was not only applied in figh studies but also in
hadith and tafsir studies, where students were encouraged to discuss and question
the meanings of Islamic texts in applicable contexts (Tohir, 2020).

Islamic education in the 2nd century Hijri also had a distinctive teacher-
student relationship, which is very different from modern educational systems. The
teacher was not only seen as a transmitter of knowledge but also as a spiritual guide
and role model for the students. Students were required to show respect for the
teacher, such as not speaking before being allowed, not contradicting without clear
reasons, and listening attentively. In the halaqah system, a teacher typically had
several students who faithfully learned from them over an extended period,
sometimes even for years. This relationship was not merely academic but also based
on mutual respect and personal closeness. The ijazah system (authorization from
the teacher to the student) became evidence that a student had mastered a
particular discipline and was permitted to teach it to others (Sriwijbant et al., 2020).

The primary goal of Islamic education in the 2nd century Hijri was to realize
three fundamental aspects: piety, knowledge, and action. Education was not only
aimed at teaching knowledge but also instilling piety towards Allah SWT, using
knowledge as a means to achieve wisdom, and encouraging beneficial actions for
society. This concept aligns with Allah’s command in Surah Al-Mujadilah (58:11):
"Allah will raise those of you who have believed and those who were given
knowledge in degrees." This verse indicates that beneficial knowledge must be
linked with faith and applied in social life. Therefore, Islamic education was not only
focused on producing intellectuals but also on shaping individuals who were
morally virtuous and beneficial to society.

Based on these principles, the Islamic education system in the 2nd century
Hijri was not just oriented towards the transfer of knowledge but also towards
strengthening moral values, integrating knowledge, interactive methods, close
teacher-student relationships, and achieving knowledge that leads to beneficial
actions. These concepts remain highly relevant to contemporary education,
especially in facing the challenges of globalization, which often separates knowledge
from spiritual values in modern educational systems.

3. Challenges of Contemporary Education and the Need for Reform

[slamic education in the contemporary era faces various challenges that
require reform to remain relevant to the development of the times. One of the main
challenges is the shift in the educational paradigm in the modern era. While in the
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2nd century Hijriyah education was more focused on the transmission of knowledge
based on halaqah with a personal approach between teacher and student, the
modern education system tends to be oriented towards academic results,
certification, and digital technology. This shift has caused changes in how knowledge
is taught and absorbed by learners. Modern education places greater emphasis on
efficiency, standardization, and the use of technology in learning, which in some
aspects can undermine the fundamental values of Islamic education, such as adab
(etiquette) and character development (Parawansah & Sofa, 2025).

Moreover, the impact of globalization and digitalization on Islamic education
also presents a significant challenge. On one hand, technology has brought ease in
accessing knowledge, allowing anyone to learn through digital platforms such as
online courses, social media, and Islamic educational apps. On the other hand,
globalization also brings the challenge of the infiltration of secular values that can
diminish the essence of Islamic education, which is based on divine values.
Contemporary Islamic education often faces a dilemma between maintaining the
authenticity of value-based Islamic education and the need for curriculum
modernization that is more inclusive and competency-based on a global scale
(Priyatna, 2023).

One of the main issues arising from the modernization of education is the gap
between classical Islamic education and the current education system. Classical
I[slamic education, particularly in the 2nd century Hijriyah, placed great emphasis
on adab-based learning, depth of understanding, and personal relationships
between teacher and student. In contrast, modern education systems tend to be
more structural, formal, and often overlook spiritual and ethical aspects in the
learning process. This creates a gap between value-based education and result-
based education. In many cases, modern Islamic educational institutions have
adopted a secular system that is competency-based without providing sufficient
space for strengthening the spiritual and character development of students (Choli,
2020).

Another challenge is maintaining Islamic values in modern education. In
today’s educational world, success standards are often measured solely by academic
and professional achievements, while Islamic values such as patience, sincerity, and
obedience are frequently overlooked. Islamic educational institutions must face the
challenge of instilling Islamic values in students without alienating them from the
development of the modern world. Many Islamic educational institutions attempt to
combine religious education with modern sciences but still face difficulties in
crafting a truly harmonious curriculum between the two aspects (Sahin, 2018).
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To address these challenges, there is a need for reform in Islamic education
that preserves classical principles while adopting approaches that are more relevant
to the needs of the times. This reform could be implemented through an approach
that integrates religious and general sciences, uses technology as a tool to support
[slamic education, and applies teaching models that still preserve the values of adab
and Islamic ethics. In this way, Islamic education can not only adapt to the
developments of the era but also remain a system of education rooted in values and
spirituality.

4. Relevance and Implementation of Islamic Educational Theory from the 2nd
Century Hijriyah in the Context of Contemporary Education

The Islamic education of the 2nd century Hijriyah has many concepts that are
still relevant to contemporary education systems. Principles such as halagah as a
learning method, value-based education, the integration of religious and general
knowledge, and the role of technology in supporting Islamic education can be
adapted to address the challenges of modern education. Therefore, appropriate
strategies are needed to ensure that the legacy of classical Islamic education can still
be applied in the digital age without losing its essence (Vishanoff, 2022).

One concept that can be adapted is the halagah system in interactive learning
methods. Halagah, which in the past was a learning circle between the teacher and
students in an open environment, can be developed into a discussion and
collaboration-based learning model in modern classrooms. This system can be
applied through a flipped classroom model, where students first learn the material
independently before actively discussing it in groups. Additionally, halaqah can also
be adapted into online forums, webinars, or video conference-based classes, which
allow students from different locations to learn interactively with a teacher or
scholar. In this way, the concept of halaqah remains relevant as an interaction- and
consultation-based learning method in contemporary education systems (Tohir,
2020).

In addition to the halagah method, value-based education must also be
implemented in the modern curriculum. Islamic education in the 2nd century
Hijriyah emphasized the importance of adab and akhlaq (morality) in the learning
process. Values such as honesty, discipline, perseverance, and responsibility are
central in shaping the character of students. To integrate value-based education into
the modern curriculum, educational institutions can incorporate the concept of
Islamic character education into general subjects. Additionally, schools can adopt an
integration system of Islamic values in project-based learning, where students are
encouraged to apply religious concepts in real-life projects that have social impacts
(Parawansah & Sofa, 2025).
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The relevance of Islamic educational theory from the 2nd century Hijriyah is
also evident in the concept of integrating religious and general knowledge within
formal education systems. Classical Islamic education did not separate religious
knowledge from worldly knowledge but rather taught that both should go hand in
hand. This concept can be implemented in modern education through an approach
called Islamization of knowledge, which ensures that all subjects—whether science,
technology, or humanities—are taught with consideration of Islamic values. This
approach has been applied in various modern Islamic educational institutions, such
as the International Islamic University Malaysia (IIUM) and Al-Azhar University,
which teach modern sciences while maintaining Islamic foundations (Siregar et al,,
2024).

In the context of the digital era, the role of technology in supporting classical
I[slamic educational principles becomes very important. Technology can be used as
a tool to enhance accessibility to Islamic education through digital media, such as e-
learning, Islamic-based educational apps, and online courses that teach religious
knowledge using interactive methods. For example, many apps now teach tajwid,
figh, and tafsir of the Qur'an through gamified learning models, making the learning
process more engaging for younger generations. Moreover, the use of artificial
intelligence (Al) in Islamic education can also provide a solution to offer a more
personalized learning experience for students by providing material
recommendations according to their level of understanding (Sahin, 2018).

To ensure the sustainability of implementing classical Islamic education
concepts in the modern era, strategies are needed to adapt the 2nd century Hijriyah
Islamic educational model to the digital age. One key strategy is to develop a flexible
curriculum that allows for the integration of Islamic values across various
disciplines without losing academic substance. Additionally, Islamic educational
institutions need to utilize technology as a support tool, not as a substitute for direct
teacher-student interaction. The use of digital platforms must still take into account
adab in learning, such as respecting the teacher and maintaining ethics in online
discussions.

By implementing this strategy, the principles of Islamic education from the
2nd century Hijriyah can remain relevant and contribute to the development of
contemporary education. Through a balanced approach between traditional values
and modern innovations, Islamic education systems can continue to evolve without
losing the spiritual and moral roots that form their foundation.

5. Implications of the Research for the Development of Islamic Education

This research provides a significant contribution to the development of Islamic

education curricula by offering a new perspective on adapting the concepts of
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Islamic education from the 2nd century Hijriyah into modern educational systems.
By understanding classical principles such as halaqah, value-based education, and
the integration of religious and general knowledge, Islamic educational institutions
can develop curricula that focus not only on academic aspects but also on the
character and spirituality of students. For example, applying the halagah model in
modern classrooms can enhance interaction between teachers and students and
foster a more conducive and collaborative learning atmosphere (Hidayat et al.,
2022). Furthermore, the integration of religious and general knowledge in the
curriculum allows students to understand knowledge holistically, linking it to
fundamental Islamic values (Suwito et al., 2024).

To support the implementation of classical Islamic education principles, this
research also provides recommendations for Islamic educational institutions. First,
I[slamic educational institutions should adopt interactive learning methods, such as
discussions and scientific debates (Rasyidi, 2024), which were previously applied
by great scholars like Abu Hanifah and Al-Shafi’i. This method can improve students’
critical and analytical thinking skills in understanding the subject matter. Second,
educational institutions need to enhance teacher competence in integrating Islamic
values into teaching so that character education can be realized optimally. Third, the
use of technology as a learning aid should be aimed at enriching the student learning
experience without reducing the personal interaction between teachers and
students. Technology should be used to provide broader access to information and
more effective evaluation tools, rather than replacing the role of the teacher (Manan,
2023).

This research also opens opportunities for further studies in Islamic education,
particularly in examining the effectiveness of classical education models in the
digital era. Future research can explore how the halagah method can be integrated
with e-learning platforms, enabling the principles of classical Islamic education to
be conducted online. Additionally, further studies could explore the impact of value-
based education in improving students' character, particularly in the face of
globalization challenges that often contradict Islamic values. The development of
evaluation instruments that can measure the achievement of Islamic values in
modern education should also be studied further, so that the educational process
not only assesses cognitive abilities but also the affective and psychomotor aspects
of students.

Overall, this research not only provides insights into the relevance of the 2nd-
century Hijriyah Islamic educational theory but also offers practical solutions for
developing more inclusive, relevant, and value-based Islamic education. By
integrating the principles of classical Islamic education into modern educational
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systems, Islamic educational institutions can create a more meaningful learning
environment that meets the demands of the times while maintaining the essence of
[slamic teachings (Ridwan & Restu, 2023).

D. Conclusion

This study shows that the educational theory of the 2nd century Hijriyah still
holds relevance in the development of contemporary education. Key principles such
as value-based education, interactive learning methods like halaqah, and the
integration of religious and general knowledge can be adapted into the modern
education system. Amid the challenges of globalization and digitalization, Islamic
education must maintain its fundamental values while adopting technology and
innovative teaching methods to enhance learning effectiveness.

As an implication, the reform of Islamic education should focus on
strengthening a value-based curriculum, enhancing the role of teachers as spiritual
guides, and integrating technology into the Islamic learning system. Islamic
educational institutions need to adopt strategies that allow character-based
education to continue alongside academic needs. Further research is recommended
to explore the effectiveness of classical Islamic learning models in the digital era and
to develop evaluation methods that assess both academic aspects and the character
development of students.
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