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Abstract 
 

This study aims to analyze the obstacles faced by teachers in the implementation of 
thematic learning based on the 2013 curriculum at MI Al-Aziz. The research focuses 
on three key areas: (1) the implementation of thematic learning, (2) the challenges 
encountered by teachers, and (3) solutions to overcome these obstacles. The study 
employs a qualitative descriptive approach, using observation, interviews, and 
questionnaires as primary data collection methods. The results indicate that the 
thematic learning implementation has not been fully optimal due to a lack of teacher 
preparedness in lesson planning, limited resources, and inadequate training. Teachers 
also face difficulties in integrating various subjects into a coherent thematic approach. 
The study suggests that improving teacher training and providing better resources can 
enhance the implementation of the curriculum and resolve existing challenges. 
 

Keywords: Teacher Obstacles; 2013 Curriculum; Thematic Learning; Teacher 
Training; Education Quality. 

 

Abstrak 
 

Penelitian ini bertujuan untuk menganalisis hambatan yang dihadapi oleh guru 
dalam penerapan pembelajaran tematik berdasarkan Kurikulum 2013 di MI Al-Aziz. 
Penelitian ini memfokuskan pada tiga area utama: (1) pelaksanaan pembelajaran 
tematik, (2) hambatan yang dihadapi guru, dan (3) solusi untuk mengatasi hambatan 
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tersebut. Penelitian ini menggunakan pendekatan deskriptif kualitatif dengan metode 
pengumpulan data melalui observasi, wawancara, dan angket. Hasil penelitian 
menunjukkan bahwa pelaksanaan pembelajaran tematik belum optimal karena 
kurangnya persiapan guru dalam merencanakan pembelajaran, keterbatasan sumber 
daya, dan pelatihan yang tidak memadai. Guru juga menghadapi kesulitan dalam 
mengintegrasikan berbagai mata pelajaran dalam suatu pendekatan tematik yang 
koheren. Penelitian ini menyarankan agar pelatihan guru yang lebih baik dan 
penyediaan sumber daya yang memadai dapat meningkatkan pelaksanaan kurikulum 
dan mengatasi tantangan yang ada. 
 

Kata Kunci: Hambatan Guru; Kurikulum 2013; Pembelajaran Tematik; Pelatihan 
Guru; Kualitas Pendidikan. 

 

A. Introduction  

The improvement of education quality has become an increasingly significant 

focus worldwide, particularly in Indonesia, where the implementation of the 2013 

curriculum (Kurikulum 2013) seeks to enhance educational standards through 

thematic learning. This approach integrates various subjects, providing students 

with real-world contexts that aim to enrich their educational experience (Foster & 

Yaoyuneyong, 2016; Keiler, 2018; Molderez & Fonseca, 2018). Despite its potential, 

the effective implementation of this curriculum faces considerable obstacles, 

particularly within Madrasah Ibtidaiyah (MI) schools. These challenges necessitate 

a comprehensive investigation into the barriers that educators encounter as they 

adapt to these new teaching methods. 

Scholars have outlined several challenges related to curriculum 

implementation, particularly in the context of pedagogical transitions. Wang et al. 

(2023) highlight how various educational factors, such as school preparedness and 

individual student practices, can mitigate the difficulties faced during novel 

pedagogical shifts. Their study suggests that insufficient preparedness, much like 

the lack of disaster preparedness in other contexts, can hinder the effectiveness of 

new teaching methodologies. This parallel underscores the importance of 

addressing the interconnected needs of educators and students to foster an 

environment conducive to successful curriculum implementation (Wang et al., 

2023). 

The provision of professional development and resources is essential for 

teachers to navigate these curriculum changes effectively. Gagné (2023) 

demonstrates that professional preparation in other fields, such as nursing, is 

crucial for educators transitioning to new pedagogical frameworks. This model can 

be adapted to support teachers in thematic learning, helping them better connect 

curriculum content with students and improving their overall teaching effectiveness 
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(Gagne & C, 2023). Additionally, according to Barnes & Cartwright (2024) 

emphasize that enhancing vocabulary and background knowledge can significantly 

improve comprehension for students with learning disabilities, thus supporting the 

inclusive goals of the 2013 curriculum. 

Sismanto et al. (2024) explore the barriers to adopting educational technology, 

specifically within the Indonesian context, where tools like Google Workspace for 

Education face resistance. The research identifies that overcoming these barriers, 

particularly through educational leaders' perspectives, is crucial for integrating 

technology into teaching practices. This integration is particularly relevant for 

thematic learning environments, where digital tools can enhance student 

engagement and learning outcomes. Teachers at MI Al-Aziz Jati Sawahan often work 

with limited technological resources, and advancements in educational technology 

could offer an important solution to these limitations. 

In addition, the concept of preparedness, as discussed by Cvetković et al. 

(2020) in the context of pandemic disaster readiness, has implications for 

educational settings. Just as disaster preparedness equips individuals with 

necessary skills in emergency situations, educators must be equipped with both 

theoretical knowledge and practical strategies to engage students effectively in 

thematic curricula. Dewi et al. (2024) further support this, demonstrating how 

proactive learning strategies—such as those used in disaster preparedness 

education—can be applied to enhance thematic learning outcomes. 

Creative educational methods also hold promise for overcoming barriers in 

thematic learning. Bakhsh et al. (2022) illustrate how digital game-based learning 

strategies have a positive impact on student engagement and comprehension. 

Incorporating digital learning tools into thematic teaching can capture students’ 

interest and facilitate a deeper understanding of interconnected subjects. This 

approach aligns with (Longlong & Luen, 2023) advocacy for blended learning 

environments that combine traditional and innovative teaching methods to 

optimize educational outcomes. 

Psychological research on teacher development, such as the study by 

(Jayaratne et al., 2021), offers valuable insights into overcoming early-career 

challenges faced by educators. Their findings suggest that ongoing peer mentoring 

and administrative support can help teachers navigate the initial obstacles in 

adopting new teaching strategies. This model of continuous professional 

development could significantly enhance the abilities of teachers at MI schools, 

promoting a more collaborative teaching culture aligned with thematic learning 

requirements. 
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Moreover, family education methods, as discussed by Zhai & Xing (2024), 

underline the importance of effective communication and positive disciplinary 

actions within family units. This familial context is vital in reinforcing the 

educational strategies employed in schools and could provide additional support to 

MI teachers in fostering a conducive learning environment for thematic education. 

Finally, the integration of local values and cultural relevance into educational 

practices plays a crucial role in thematic learning. N. A. Dewi & Ramadan (2021) 

demonstrate that culturally-based educational materials improve students' 

understanding and engagement, making learning more relatable. Incorporating 

these cultural elements into thematic frameworks ensures that learning resonates 

deeply with students’ experiences and backgrounds, thus enhancing the overall 

effectiveness of the curriculum (Albi et al., 2024). 

The successful implementation of thematic learning under the 2013 

curriculum in Indonesia requires addressing a range of challenges faced by 

educators. Professional development, resource provision, and the integration of 

local cultural values are key to overcoming these barriers. Ongoing research into 

pedagogical innovations, family influence, and culturally-informed teaching 

methods will guide future initiatives aimed at improving thematic learning and 

enriching the educational experience for students at MI Al-Aziz Jati Sawahan. 

 

B. Method 

This study employs a qualitative descriptive research design, which is 

particularly suited for exploring the barriers faced by teachers in the 

implementation of thematic learning based on the 2013 curriculum at MI Al-Aziz. 

Qualitative research is ideal for understanding the underlying processes, personal 

experiences, and contextual factors that contribute to challenges in curriculum 

implementation. This methodology allows for in-depth exploration and provides a 

comprehensive understanding of the issues encountered by educators in adapting 

to the new curriculum (Aminah et al., 2023; Suharsiwi et al., 2023). 

The research design chosen for this study is a case study approach, focusing 

on MI Al-Aziz Jati Sawahan as the primary site for data collection. Case studies are 

widely used in qualitative research to investigate real-life issues within specific 

contexts, making them suitable for examining particular educational environments 

and the barriers educators face when implementing thematic learning. 

Data for this study were collected using three primary methods: 

1. Observations: Classroom observations were conducted to directly assess 

how teachers implement thematic learning in accordance with the 2013 

curriculum. These observations allowed the researcher to identify 
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discrepancies between the theoretical framework of the curriculum and its 

practical application in the classroom (Rasmitadila et al., 2023; Suharsiwi et 

al., 2023). The observation guidelines were designed to focus on key areas 

such as lesson planning, teaching methods, and student engagement. 

2. Interviews: Semi-structured interviews were conducted with teachers, 

school administrators, and education staff. The interview questions were 

designed to gather insights into the challenges teachers face during the 

implementation of thematic learning, as well as their perceptions of the 

curriculum’s effectiveness (Aminah et al., 2023; Suharsiwi et al., 2023). These 

interviews offered an opportunity to delve into the personal experiences of 

participants and capture their perspectives on potential solutions to the 

barriers they encounter. 

3. Questionnaires: A questionnaire was distributed to teachers to quantify their 

perspectives on the barriers to effective thematic learning implementation. 

The questionnaire included both closed and open-ended questions, enabling 

the researcher to analyze both quantitative and qualitative data (Aminah et 

al., 2023; Wang et al., 2023). The questions addressed areas such as teacher 

preparedness, resource availability, training, and perceived challenges in 

teaching multiple subjects under a single thematic approach. 

The data collected from observations, interviews, and questionnaires were 

analyzed using thematic analysis, a widely used method in qualitative research to 

identify patterns and themes within the data. Thematic analysis involves organizing 

the data into categories based on emerging themes that address the research 

questions. The analysis was carried out in several stages: 

1. Familiarization with the Data: The first step involved transcribing interview 

recordings and reviewing notes from observations and questionnaires to 

become familiar with the data (Suharsiwi et al., 2023). 

2. Generating Initial Codes: Initial codes were generated based on recurring 

issues and challenges identified within the data. These codes were linked to 

specific areas such as teacher preparedness, resource limitations, and 

teaching methods, as identified in previous research (Ensuring the Quality of 

Education and Training in the Context of Educational Innovation, 2023; 

Ciarko, 2022). 

3. Searching for Themes: The codes were grouped into broader themes related 

to the barriers in implementing thematic learning. Key themes included the 

lack of professional development, inadequate teaching resources, and 

challenges in curriculum understanding (Ahmad et al., 2023; Wawo et al., 

2021). 
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4. Reviewing Themes: The identified themes were reviewed and refined to 

ensure that they accurately reflected the data and aligned with the research 

objectives. This process ensured that the themes adhered to the qualitative 

paradigms outlined in existing literature (Khasanah et al., 2023). 

5. Defining and Naming Themes: Finally, the themes were clearly defined and 

named to provide a comprehensive understanding of the challenges teachers 

face when implementing thematic learning at MI Al-Aziz Jati Sawahan (Chen 

et al., 2022; Nuriah & Dalmeri, 2022). 

To ensure the credibility and trustworthiness of the findings, the study 

employed triangulation, utilizing multiple data sources (observations, interviews, 

and questionnaires) (Winter et al., 2021; Yampol & Polishchuk, 2023). Triangulation 

is essential for validating the results by comparing data from different perspectives. 

Additionally, member checking was conducted, wherein participants were asked to 

verify the accuracy of the findings and interpretations (Jiang et al., 2023). The 

researcher also maintained a reflective journal and took detailed field notes 

throughout the study to ensure transparency and rigor (Suleimenova & 

Yessinbayeva, 2023). 

 
Figure 1. Exploring Barriers in Thematic Learning Implementation 

 

C. Result and Discussion 

The results of this study highlight the key findings regarding the 

implementation of thematic learning under the 2013 curriculum at MI Al-Aziz Jati 
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Sawahan. Data from classroom observations, semi-structured interviews, and 

questionnaires were analyzed using thematic analysis, and the following primary 

themes emerged: 

 

Implementation of Thematic Learning Based on the 2013 Curriculum 

The analysis revealed that while thematic learning is theoretically integrated 

into the 2013 curriculum, its application at MI Al-Aziz Jati Sawahan is still limited 

and inconsistent across different grades. Teachers in grades I and II demonstrated 

more success in linking subjects like Indonesian language and Social Studies under 

thematic lessons, as these subjects easily lend themselves to real-world contexts. 

However, for more technical subjects like Mathematics and Science, teachers often 

reverted to a more traditional, subject-specific approach, failing to fully integrate 

these subjects into a broader thematic framework. 

Classroom observations revealed that thematic learning, while used in some 

lessons, lacked clear connections between subjects. In some instances, teachers 

struggled to effectively connect the content of various subjects within the same 

thematic framework. For instance, although the theme of "My Environment" was 

explored, its application was limited mainly to Indonesian language and Social 

Studies, with no clear integration into Mathematics or Science lessons. This 

discrepancy indicates a gap between the theoretical framework of the curriculum 

and its practical application. 

 

Barriers to Implementing Thematic Learning 

Through interviews and questionnaires, the study identified several 

significant barriers that hinder the successful implementation of thematic learning 

at MI Al-Aziz Jati Sawahan. These barriers are as follows: 

1. Teacher Preparedness: A dominant theme identified in the study was the lack of 

teacher preparedness to implement thematic learning effectively. While teachers 

generally recognized the value of thematic learning, many felt unprepared due to 

insufficient pre-service training and limited opportunities for in-service 

professional development. This lack of preparedness was further exacerbated by 

the teachers' limited understanding of how to integrate multiple subjects under 

a single theme. 

Specifically, teachers mentioned that the training they received during their 

education did not adequately cover thematic learning strategies, and as a result, 

they lacked the pedagogical skills necessary to teach using this integrated 

approach. Many teachers expressed that they felt uncertain about how to design 
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lesson plans that align with thematic objectives, particularly when attempting to 

integrate subjects like Mathematics and Science into a common theme. 

2. Resource Limitations: Teachers reported that the school lacked adequate 

teaching materials to fully implement thematic learning. A lack of textbooks that 

align with the thematic curriculum was frequently mentioned. Teachers also 

noted that digital tools, which could support more interactive and integrated 

teaching methods, were either outdated or unavailable. This resource scarcity 

limited their ability to design dynamic, engaging, and cohesive thematic lessons. 

The lack of sufficient learning aids, such as multi-subject textbooks, also made it 

difficult to connect the various subjects cohesively. 

In addition, the limited availability of digital devices like computers and 

projectors restricted the teachers' ability to incorporate multimedia into their 

lessons, which could have helped in integrating multiple subjects and making 

learning more interactive. These limitations were especially evident in classes with 

large numbers of students, where traditional methods were often the only feasible 

option. 

3. Curriculum Understanding: Teachers also expressed confusion regarding the 

2013 curriculum’s requirements for thematic learning. Several teachers 

mentioned that the curriculum guidelines were often vague and lacked detailed 

instructions on how to integrate subjects thematically. Some teachers were 

unsure of how to adapt the curriculum to suit their classroom needs, which led to 

inconsistent implementation of thematic learning. For instance, while some 

teachers succeeded in integrating language and social studies, others struggled 

with applying the thematic approach to subjects like Mathematics, which require 

more structured and specific content delivery. 

This lack of clarity around curriculum guidelines often led to 

misinterpretations, where teachers implemented thematic learning in a fragmented 

manner. Teachers noted that the absence of concrete, actionable examples or model 

lesson plans made it difficult to understand how to achieve the integrated approach 

the curriculum intended. 

 

Solutions to Overcome Barriers 

Despite the challenges identified, the study found that teachers had several 

suggestions for overcoming the barriers to implementing thematic learning. The 

solutions suggested by the participants are as follows: 

1. Enhanced Teacher Training: Teachers emphasized the need for 

comprehensive, targeted professional development focused on thematic 

learning. Teachers suggested that both pre-service and in-service training 
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programs should place a greater emphasis on practical strategies for 

integrating subjects thematically. They also recommended that training 

should focus on lesson planning, classroom management, and effective 

methods of subject integration. Teachers expressed a desire for more hands-

on training that would allow them to engage with the tools and resources 

needed to implement thematic learning effectively. 

Furthermore, teachers advocated for the development of specialized 

workshops that provide practical experience in thematic lesson planning and 

teaching. These workshops could also include subject-specific strategies, such 

as how to integrate Mathematics and Science into thematic lessons. 

2. Improved Resource Allocation: Teachers called for better resource allocation, 

including more funding for instructional materials and access to digital 

learning tools. Teachers suggested that schools should invest in multi-subject 

textbooks that align with the thematic approach, as well as digital platforms 

that facilitate interactive and integrated learning. These resources would not 

only support teachers in their lesson planning but also engage students more 

effectively in thematic lessons. 

Additionally, teachers expressed the need for improved infrastructure, 

including access to technology such as computers, projectors, and digital 

whiteboards, which would allow them to incorporate multimedia elements 

into their lessons and enhance the integration of subjects. 

3. Clearer Curriculum Guidelines: Teachers recommended that the Ministry of 

Education provide more detailed and clearer curriculum guidelines for 

thematic learning. They suggested that the curriculum should include specific 

examples of how to integrate different subjects under a single theme. 

Additionally, teachers proposed that curriculum documents include sample 

lesson plans and teaching strategies to help them better understand how to 

implement the thematic approach in their classrooms. 

Teachers also emphasized the importance of periodic curriculum updates that 

reflect the challenges teachers face in the field and include solutions based on 

their experiences. 
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Figure 2. Barriers Encountered by Teachers in Implementing Thematic Learning 

 

Discussion 

The results of this study indicate several significant barriers that teachers at 

MI Al-Aziz Jati Sawahan face when implementing thematic learning under the 2013 

curriculum. These findings are consistent with existing literature on the challenges 

encountered during curriculum reform, particularly in the context of thematic 

learning. The study's key findings have been analyzed in relation to previous 

research to highlight broader trends and identify actionable solutions for improving 

the curriculum's implementation. 

Teacher Preparedness and Professional Development 

One of the most prominent barriers identified in this study was the lack of 

teacher preparedness for implementing thematic learning. Teachers reported 

feeling inadequately trained to integrate subjects thematically, and the study found 

that many teachers were uncertain about how to plan and execute thematic lessons. 

This finding is consistent with previous research, which emphasizes that 

professional development is crucial for successful curriculum implementation. 

Wang et al. (2023) discuss how insufficient training hinders teachers' ability to 

adopt new teaching methods effectively. The findings of this study echo these 

concerns, highlighting the need for targeted professional development programs 

focused on thematic learning strategies. 

Furthermore, Gagne & C (2023) emphasizes the importance of preparing 

teachers to adapt to new pedagogies, such as thematic learning, by providing 
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continuous, in-service training. This study's results reinforce the idea that 

enhancing teacher preparedness through professional development programs can 

improve the implementation of the 2013 curriculum. Teachers suggested that in-

service workshops that focus on practical strategies for integrating subjects 

thematically would be beneficial. This aligns with Suharsiwi et al. (2023), who found 

that teachers benefit from practical, hands-on training that enhances their 

confidence and ability to deliver integrated lessons. 

Resource Limitations 

The lack of resources was another significant barrier identified in this study. 

Teachers at MI Al-Aziz Jati Sawahan reported a shortage of instructional materials, 

such as multi-subject textbooks and digital tools, which are necessary for the 

effective delivery of thematic learning. This finding aligns with Fithriyah & Viyanti 

(2023), who highlight that inadequate resources are a common challenge in the 

implementation of innovative teaching methods. The scarcity of teaching materials 

limits teachers’ ability to design comprehensive and engaging thematic lessons, 

especially in subjects that require more structured content delivery, such as 

Mathematics and Science. 

The lack of technological resources further exacerbates this issue. As noted by 

Sismanto et al. (2024), the integration of digital tools is essential for modern 

education, particularly in a thematic learning environment. However, in MI Al-Aziz 

Jati Sawahan, the limited availability of technology prevented teachers from using 

multimedia resources that could enhance the learning experience. These resource 

limitations highlight the need for increased investment in educational 

infrastructure, including the provision of digital tools and multi-subject textbooks, 

to support the successful implementation of thematic learning. 

Curriculum Understanding and Clarity 

The study also revealed that teachers struggled with the complexity and 

vagueness of the 2013 curriculum's guidelines for thematic learning. Teachers 

reported that the curriculum's instructions for integrating subjects were unclear, 

leading to confusion about how to connect different subjects under a single theme. 

This finding is consistent with Suharsiwi et al. (2023), who found that unclear 

curriculum guidelines lead to inconsistent implementation. Teachers expressed a 

need for more specific, actionable guidance on how to effectively integrate subjects 

thematically. 

The lack of clear guidelines may have contributed to the fragmented nature of 

thematic learning at MI Al-Aziz Jati Sawahan, where certain subjects were integrated 

under a theme, while others were not. The findings of this study emphasize the need 

for curriculum developers to provide clearer, more detailed instructions, including 
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sample lesson plans and practical examples of how to integrate subjects under a 

common theme. This is aligned with the recommendations of Keiler (2018), who 

suggests that curriculum frameworks should be accompanied by concrete examples 

to facilitate teachers' understanding and implementation. 

Solutions and Recommendations for Improvement 

The solutions proposed by the teachers in this study align with 

recommendations from the broader literature on curriculum implementation. 

Enhanced teacher training emerged as a key solution to the barriers identified in 

this study. Teachers suggested that both pre-service and in-service training should 

focus on practical strategies for integrating subjects thematically, as well as on how 

to design effective thematic lessons. This is consistent with the findings of Gagné 

(2023) and Suharsiwi et al. (2023), who argue that comprehensive professional 

development programs are essential for helping teachers navigate curriculum 

changes and implement new teaching strategies effectively. 

In addition to training, teachers called for increased resource allocation to 

support thematic learning. The study found that the lack of teaching materials and 

digital tools was a significant barrier to effective curriculum implementation. 

Teachers suggested that better funding for instructional resources, including 

textbooks, digital tools, and classroom supplies, would significantly improve their 

ability to implement thematic learning. This recommendation is consistent with 

Fithriyah and Viyanti (2023), who emphasize that adequate resources are essential 

for the successful adoption of innovative teaching methods. 

Finally, the study’s findings suggest that curriculum guidelines should be 

clarified and more specific examples should be provided to help teachers implement 

thematic learning more effectively. Teachers recommended that the Ministry of 

Education provide detailed curriculum guidelines, including sample lesson plans, to 

assist in the integration of subjects. This aligns with the findings of Suharsiwi et al. 

(2023), who advocate for clearer curriculum frameworks to ensure consistent 

implementation. 

Broader Implications for Thematic Learning Implementation 

The barriers identified in this study are not unique to MI Al-Aziz Jati Sawahan 

but reflect broader challenges in the implementation of thematic learning across 

Indonesia. The lack of teacher preparedness, resource limitations, and unclear 

curriculum guidelines are common issues faced by many schools during curriculum 

reforms. The findings of this study have important implications for policymakers 

and educators, suggesting that addressing these barriers through targeted 

professional development, improved resource allocation, and clearer curriculum 

guidelines can enhance the effectiveness of thematic learning across the country. 
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The study highlights the critical barriers that teachers at MI Al-Aziz Jati 

Sawahan face in implementing thematic learning under the 2013 curriculum. By 

addressing the issues of teacher preparedness, resource limitations, and curriculum 

clarity, stakeholders can improve the implementation of thematic learning and 

ensure that it aligns with the curriculum’s objectives. This study contributes 

valuable insights to the ongoing discourse on curriculum reform in Indonesia and 

provides actionable recommendations for improving the quality of education in 

primary schools. 

 

D. Conclusion   

This study aimed to explore the barriers faced by teachers in the 

implementation of thematic learning based on the 2013 curriculum at MI Al-Aziz Jati 

Sawahan. The research identified several key challenges, including inadequate 

teacher preparedness, resource limitations, and a lack of clarity in the curriculum 

guidelines for thematic learning. These barriers significantly hinder the effective 

integration of thematic approaches across various subjects, particularly in 

Mathematics and Science. 

The findings of this study align with the importance of professional 

development, resource allocation, and clear curriculum frameworks for the 

successful implementation of new teaching methodologies. Teachers at MI Al-Aziz 

Jati Sawahan expressed the need for enhanced in-service training, better access to 

teaching materials, and more detailed curriculum guidelines to effectively 

implement thematic learning. These solutions were consistent with the 

recommendations in existing literature, which highlights the critical role of teacher 

training and resource provision in facilitating curriculum reforms. 

The study also underscores the importance of providing teachers with a clear, 

structured framework for implementing thematic learning. By offering specific 

examples of thematic lesson plans and integrating local cultural elements, 

curriculum developers can better support teachers in overcoming the challenges of 

integrating subjects within a single thematic framework. The lack of resources, both 

physical and technological, emerged as a substantial barrier, emphasizing the need 

for increased investment in educational infrastructure to support effective teaching 

practices. 

This research contributes valuable insights into the challenges of 

implementing thematic learning within Indonesia's primary education system and 

provides actionable recommendations for policymakers and educators. Addressing 

the barriers identified in this study can enhance the quality of education at MI Al-
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Aziz Jati Sawahan and other similar educational settings, ultimately improving the 

overall success of the 2013 curriculum in Indonesia. 

The successful implementation of thematic learning under the 2013 

curriculum at MI Al-Aziz Jati Sawahan requires a multifaceted approach that 

includes comprehensive teacher training, better resource allocation, and clearer 

curriculum guidelines. By addressing these key issues, educational stakeholders can 

ensure the effective delivery of thematic learning, leading to better educational 

outcomes for students. 
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